A unit on the subjunctive mood, for use in a first-year latin course in the ninth grade by Thurston, Helen Lee
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1949
A unit on the subjunctive mood, for
use in a first-year latin course in
the ninth grade
https://hdl.handle.net/2144/6002
Boston University
1r J. 
SeRvic t: ~f'ciR 
l.vrstonl ft. 1..., 
l 'l't~ 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
SERVICE PAPER 
A UNIT ON THE SUBJUNCTIVE MQ.Q.Q, 
FOR USE IN A FIRST-YEAR LATIN COURSE IN THE NINTH GRADE 
Submitted by 
Helen Lee Thurston 
(B.A., Wellesley College, 1936) 
In partial fulfillment of requirements 
for the degree of Master of Education 
1949 
First Reader: Roy o. Billett, Professor of Education 
Second Reader: Charles L. Peltier, Instructor in Education 
TABLE OF CONTENTS 
CHAPTER PAGE 
I. THE PROBLEM AND METHODS USED TO SOLVE IT • . . . 1 
1 
2 
5 
8 
The Problem • • • • • • • • • • $ .. • • • • • 
The class taught • • • • • • • • • • • • • • 
The classroom . . . . . . . . . . . . . . . 
Materials in use • • • • • • • • • • • • • • 
Methods Used to Solve the Problem . . . . . . 8 
Preparing the unit on the subjunctive mood • 8 
Vocabulary • • • • • • • • • • • • • • • • 
Grammar. • • 
Topics • • • 
Story I. 
Story II. 
Story III. 
Story IV. 
Story v. 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
11Kalendae Apriles" • • • • • • 
"Ludi Scenici" • • • • • • • • 
"Statio Occidens (Part I)" • • 
"Statio Occidena (Part II)"· • 
11 Parvi Sapientes". . . . • • • 
11 
12 
13 
13 
16 
17 
20 
21 
Preparing the tests • • • • • • • • • • • 23 
Preparing the classroom for the study of 
the unit • • • • • • • • • • • • • • • • • 
Introduction of the unit to the class • • • 
Individual study and group discussion • • • 
Tests • • • • • • • • • • • • • • • • • • • 
24 
25 
27 
28 
Keeping a log of pupil activity • • • • • • 28 
Pupil evaluation of the unit studied •• • • 29 
I 
J 
CHAPTER 
List of materials and references for 
teacher's use only •• 
• • • • • • • • • 
iii 
PAGE 
29 
II. ORGANIZATION OF THE UNIT ON THE SUBJUNCTIVE 
MOOD • • • • • • • • • • • • • • • • • • • 
General statement of the unit ••••• 
Delimitation of the unit •••••••• 
List of probable indirect and incidental 
• • 
• • 
learning products 
• • • • • • • • • • • • 
31 
31 
31 
32 
Introduction to the unit on the subjunctive. 33 
Core activities and optional related 
activities •••••• • • • • • • • • • • 
Evaluative activities • • • • • • • • • • • 
List of materials and references for pupils' 
use • • • • • • • • • • • • • • • • • • • 
34 
41 
68 
III. RESlLTS OF TEACHING 'l'Jill UNIT ON THE SUBJUNCTIVE 
MOOD • • • • • • • • • • • • • • • • • • • 78 
Results of Objective testing • • • • • • • • 78 
Results of the log kept during the teaching 
of tne unit • • • • • • • • • • • • • • • 86 
Suggested revision of unit assignment and 
study-and-activity guide • • • • ••••• 101 
Results of inquiry forms on the unit •••• 106 
APPENDIX • • • • • • • • • • • • • • • • • • • • • 111 
LIST OF TABLES 
TABLE PAGE 
I. Results of Otis Classification Test 
Taken by Class in Sixth Grad e • • 
• • • • 
II. Marks in English Received by Class in 
Eighth and Ninth Grades • • • • • 
• • • • 
III. Marks in Latin Received by Class Up To Time 
of Study of Unit on Subjunctive • 
• • • • 
IV. Frequency of occurrence, Throughout Unit, 
4 
' 6 
7 
of Vocabulary Introduced in Story I • • • 14 
v. Frequency of Occurrence, Throughout Unit, 
of Subjunctive in Purpose Clauses Intro-
duced in Story I. • • • • • • • • • • • • 
VI. Frequency of Occurrence, Throughout Unit, 
of Vocabulary Introduced in Story II 
• • 
VII. Frequency of Occurrence, Throughout Unit, 
15 
16 
of Vocabulary Introduced in Story III • • 18 
VI II. Frequency of Occurrence, Throughout Unit, 
of Subjunctive in Result Clauses Intro-
duced in Story III. • • • • • • • • • • 
lX. Frequency of Occurrence, Throughout Unit, 
of Subjunctive in Substantive Purpose 
Clauses Introduced in Sto~ III • • • • • 
X. Frequency of Occurrence, Throughout Unit, 
of Vocabulary Introduced in Story IV • • 
18 
19 
20 
I 
I 
TABLE PAGE 
XI. Frequency of Occurrence, Throughout Unit, 
of SUbjunctive in Indirect Questions 
Introduced in Story IV • • • • • • • • • 21 
XII. Frequency of Occurrence, Throughout Unit 
of Vocabulary Introduced in Story V • • • 22 
XIII. Results of Pre- and Final Test on 
Subjunctive Mood • • • • • • • 
• • • • • 
XIV. Calculation of Mean and Standard Deviation 
79 
of Total Scores on Pre-Test • • • • • • • 80 
XV. Calculation of Mean and Standard Deviation 
of Total Scores on Final Test • • • • • • 82 
XVI. Calculation of Mean and Standard Deviation 
of Pupils' Gains on Final Test ••••• 84 
XVII. Results of Test on Subjunctive Mood Taken 
at End of Story II • • • • • • • • • • • 85 
v 
LIST OF FIGURES 
FIGURE 
1. Floor Plan of Classroom in vVhich Unit 
2. 
3. 
4. 
5. 
6. 
Was Taught 
Distribution 
Distribution 
Distr ibution 
View of Class 
Room . . . 
View of Class 
Room . • . 
. . . . . . . . • • • • . . . 
of Total Scores on Pre-Test . • • 
of Total Scores on Final Test . • 
of Pupils' Gains. • • • • • . • • 
Studying Unit--Left Side of 
. • • • • • . • . • • • • • • . • 
Studying Unit--Right Side of 
• • • • • • . • . • • • . • • • • 
PAGE 
9 
81 
81 
83 
87 
93 
I J -=- ::::=___-___:._--==.~--=---= ~ . :---=----===:::::-----=---= I 
i 
r=----- =~-
1 -
! 
I 
--===--r--
1 
CHAPTER I 
THE PROBLEM AND METHODS USED TO SOLVE IT 
Beginning high-school Latin classes in this country 
need additional gradated reading material. Dr. Roy o. 
Billett in his Fundamentals of Secondary-School Teaching 
states that "pupils never will achieve any significant and 
worthwhile power to read the Latin language" until texts 
contain "large quantities of made or adapted Latin written 
~~out subjects of intrinsic interest to the pupils and 
. - - 1/ 
gradated carefully and objectively •••• "- Recent 
- . . . 
studies m~deby instructors of Latin in different parts of 
the country also stress the need for easy-to-read "made" 
.. . '2/ 
Latin.-
I. THE PROBLEM 
It is the purpose of this paper to present one unit 
of original Latin for a first-year Latin course in the 
!(Roy o. Billett, Ftindamentals of Secondari~Schoo1 
Teaching {Boston: Houghton Mifflin Oompany, 194oT, 
pp. 338-39. y . - . 
Mirna Maxey, "Modern Methods, Planning for Post-
War High School Latin," The Classical Journal, 42:10, · 
October 1946; Gerald F. nBe, "objectives and Overview, 
Toward Improvement of the High-School Latin Curriculum, 
Report of a Symposium 'Held at Nashville, April 4, 1947," 
The Classical Journal, 43:78, November, 1947; E. B. Sauze, 
~e Cleveland Plan, The Multiple -Approach in Language I 
Teaching," ~Classical Journal, 43:434-35, April 1948. 
--~lt==-~ 
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ninth grade and a report on the teaching of this unit. The 
writer was introduced to the unit method of teaching in 
courses under Dr. Billett in the Boston University School 
of Education. She has endeavored to apply to the unit 
and unit assignment in this paper the basic principles and 
procedures set forth in Dr. Billett's Fundamentals of 
Secondary-School Teaching and his course in the Unit 
Method in the ~econdary School. 
The unit presented may be used in the study of the 
subjunctive mood by any first-year Latin class. The fol-
lowing paragraphs give a description of the ninth-grade 
class to which the unit was presented 1 and outline the 
preparations made for the teaching of this unit. 
The class taught. The class taught was the better 
of two divisions of ninth-grade Latin in a Massachusetts 
junior high school of 379 pupils. Most of the pupils came 
from families of above-average income. There were 34 in 
the class and they had done good work in Latin under the 
traditional teaching-learning method up to the time of the 
presentation of this unit. In an attempt to foretell the 
success of each pupil in the unit on the subjunctive mood~ 
and as an aid in evaluating each pupil's work, the follow-
ing facts were obtained from the school records: the marks 
3/ 
which the class made on the vtis Classification Test-
~Arthurs. utis, Otis Classification Test (R;viaed) 
(Yonkers: World Book Company, 1941). 
v 
taken in April of the year they were in the sixth grade, 
and their marks in English and Latin in the eigth grade 
and in the ninth grade up to the time of the presentation 
of the unit. 
The results of the Utis Classification Test are 
given in Table I. The intelligence quotient had been 
determined from scores on a mental test and the educational 
quotient from scores on an achievement test, which tests, 
combined, formed the Otis Classification Test. Following 
the administering of these tests, the pupils' intelligence 
quotients had been determined by dividing mental age by 
chronological age and their educational quotients deter-
mined by dividing educational age by chronological age, 
as directed in ·the manual of directions which accompanied 
the tests. The classification index was found by averaging 
the intelligence quotient and the educational quotient. 
Intelligence quotients for this class ranged from 107 to 
138 and educational quotients ranged from 110 to 141. 
According to the manual of directions, when the educa-
tional quotient is higher than the intelligence quotient, 
it indicates that the pupil "is doing or has done better 
work than would be expected of a pupil of his degree 
4/ 
of mental ability."- This may be due to superior 
!I Ibid., Manual of Directions, Edition a, 19 pp. 
I 
! 
I 
i 
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Pupil 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
.14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
;a:5 
26 
27 
28 
29 
30 
31 
32 
33 
34 
TABLE I 
-
RESULTS UF OT J.S CLASSIFICATION TEST 
TAKEN BY CLASS IN SJXTli GRADE 
Chronological Intelligence Educational 
Age* ""uotient Quotient 
11-6 136 136 
11-6 119 131 
11-6 118 125 
11-4 133 133 
10-6 136 138 
11-5 111 110 
11-7 126 129 
11-11 109 122 
12-6 119 116 
12-7 116 113 
11 122 128 
11-2 121 126 
11 133 1:32 
11-10 117 121 
10•7 ' 114 118 
11-5 120 123 
11-11 117 124 
10~9 130 112 
10-3 136 141 
10-10 138 141 
11-8 110 111 
11-3 114 112 
11-9 122 119 
11-10 118 126 
11-6 125 125 
10-10 131 125 
11-2 126 137 
11-4 107 117 
11 121 135 
10-7 126 128 
11 i21 120 
Classif'ication 
Index 
136 
124.5 
121 
133 
136.5 
110.5 
127.5 
115.5 
117.5 
115 
124.5 
124 
132 
119 
116 
121.5 
120.5 
121 
138 
139.5 
110.5 
113.5 
120 
122 
124.5 
128 
132 
112 
127.5 
127 
120 
*At time utis Classif'ication Test -was· taken 
-=--==--==-=-161 =====-~"·c-c==~ ~-
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5 
school training or home training or both or special interest 
or perseverance or special desire to excel in school. 
It was interesting to note, in judging the class as 
a whole, that the average intelligence quotient of the 31 
members tested in this class of 34 was 122, which placed 
them in the ninety percentile rank among all persons of y 
their own age throughout the country. 
Tables II and III show the marks made by the class 
in Engl. ish and Latin in the eighth grade and in the ninth 
grade up to the time of the presentation of the unit. 
The classroom. The classroom in which the unit was 
taught was of the traditional type. It was 31 1/2 by 23 2/ 
feet, with windows the length of one side of the room, and 
blackboards on the other three sides, except where there 
were doors or closet space. There was a built-in book 
closet with glass doors, with two shelves for storing pap~ 
beneath it. The furniture included 42 movable pupils' de8ks 
a teacher's desk and chair, a table 2 1/2 by 6 feet, and 
two straight chairs. There was a map of Europe, a roll 
shade for covering up part of the blackboard, and a beaver-
board bulletin board covering one third of the back 
blackboard. Because of the comparatively small room, the 
y 
Arthur S. Otis, Otis Classification Test (Revised), 
Manual of Directions, p. ~ 
Pupil 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11* 
12* 
13 
14 
15 
16 
17 
18 
19~' 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
TABLE II 
MARKS IN ENGLISH RECEIVED BY CLASS 
IN EIGHTH AND NINTH GRADES . 
Eighth grade Ninth grade English 
English marks for first three 
average mark ei~ht-week periods 
! II III 
B B B B 
B c c c-
B B B c-
A B B B 
B c B B 
B c D c-
A B A B 
A B B B 
B B B B 
A B A B 
B c c 
.D D c-
A B c B 
B c B c 
B c c D 
B B B B 
B c B c 
c B B B 
A B B B 
A B A B 
B B B B 
A B A A 
A B A B 
B B c c 
c- c- D c-
B c c- C-
B B B B 
A B A A 
B B B B 
B B A B 
B B B B 
B . B B c 
B B B B 
c c c- c-
*Entered this school · in ninth grade 
6 
TABLE III 
MARKS IN LATIN RECEIVED BY CLASS UP W TIME OF 
STUDY lib' . UNIT ASS;IGNMENT ON SUBJUNCTIVE 
Eighth-grade Ninth grade Latin 
Pupil Latin (one-half marks for first three 
. year course) eight-week periods 
average mark I I!- III 
1 B B B B 
2 B B B c 
3 B B B B 
4 A A A A 
5 A B B A 
6 c- B B B 
7 A A A A 
8 A B B B 
9 A A A B 
10 A B A B 
11* A A B 
12* c- D 0 
13 A A A A 
14 B B B B 
15 B B c 0 
16 A A A A 
17 A B B B 
18 c- A A B 
19 A B B B 
20 A A A A 
21 A B B A 
22 A A A A 
23 A A A A 
24 A B B B 
25 c- _c c c 
26 A B c c 
27 A A A A 
28 A A A A 
29 A B A A 
30 .. B B A A 
31 . A B B B 
32 A B B c 
33 A A A A 
34 B c c c 
*Did not take eighth-grade Latin 
7 
8 
desks were arranged in six rows or seven each. The 
teacher's desk and the table were at the front ·or the room • 
.. 
An adjoining cloak room opened directly into the room. 
Figure l .shows the floor plan of this classroom. 
Materials in use. The text in use in the class 
-- 6/ 
was Collar and Daniell's First Year Latin.- Also available 
---v 
were 60 copies of Carolus et Maria and 60 copies of y 
Cornelia, two gradated readers in the Heath-Chicago Latin 
series. Four sample first-year Latin texts, a book on 
heroes of mythology, and a College Entrance Examination 
Board Word List completed the classroom book supply • 
. II. METHODS · USED TO SOLVE THE PROBLEM 
Preparin,S the~~-~ subjunctive mood. "Look-
ing forward from the pupil's present level of growth in the 
" 
language, any recognizable advance in the pupil's capacity 
to deal with the laQguage may be regarded as a learning 
~Thornton Jenkins, revisor, Collar and Daniell's 
First Year Latin (Boston: Ginn and Company;-!918), 347 pp. y -
Marjorie J. Fay, Carolus et Maria (Boston: 
.D. C. Heath and Company, 1933), 98-pp. 8/ . . 
- Mima Maxey, Cornelia (Boston: D. c. Heath and 
Company, 1933), 78 pp. 
f3ool-< closet Bulletin.. boa_rcL 
D D DdetJ D o1~; · 
DDDDDD 
~o~D D D 0 D 0 
cl:o D 0 0 0 D 
DDDDDD 
DDDDDD 
DDDDDD ' 
~er:S CJ rb~ 1 · 
Door+o . D D D / 
hall 1 
/ FIGURE 1 
I 
Scal·e. . LOuR PLAN OF CLASSROOM IN WHICli UNIT WAS 
1"- 4i TAUGHT . 
Pool" fa 
clo<tK room 
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<Y 
unit," says Dr. Billett. It seemed to the writer that 
-
the acquiring of the ability to understand and use the 
subjunctive mood, together with the mastery of a limited 
number of new words, would constitute such an advance 
in first-ye~r Latin. The ninth-grade pupil might, by 
learning simple dependent subjunctives, be gently introduce 
to the subjunctive mood, be able to read Latin stories 
containing simple subjunctives, and be better prepared to 
cope with the more difficult uses of the subjunctive found 
in advanced courses. 
Accordingly, it was decided to include in the unit 
only those uses. of the subjunctive introduced in the 
traditional first-year Latin course as exemplified in 
Collar and Daniell's First ~Latin. The class for which 
the unit was prepared had been studying Latin under the 
traditional system prior to the study of the unit and 
would continue to study under that system upon completion 
of the unit. The unit parallels Collar and Daniell's 
Chapters L through LV, and 1ntroduces the subjunctive in 
simple purpose and result clauses, substantive purpose 
clauses, and 1ndirect questions. It also introduces the 
objective genitive and cardinal numerals. 
£ Roy o. Billett, Fundamentals of Secondary-School 
Teaching, p. 347 .• 
11 
In order to introduce and allow sufficient practice 
in the four uses of the subjunctive decided upon, it was 
decided to include in the unit assignment five gradated 
stories in original Latin. Each story was to be 
accompanied by 
1. A study guide or apnroach 
2. Vocabulary to be mastered 
3. F~lanations of forms and syntax involved 
4. Questions to test comprehension 
5. Core activities 2n form of written exercises 
6. Optional related activities 
The writing of the stories was the first step taken. 
The follmving points had to be considered : vocabulary, 
forms and principles of grammar to be included, topics for 
the stories that would be of immediate interest to the 
pupils. 
Vocabulary. In determining the vocabulary .to be 
included in the stories, it was decided (1) that there 
should be a review of many of the words already met by the 
class in their study of Latin, and (2) that 34 new words 
should be introduced. These 34 words were taken from the 
vocabularies 1n the chapters in Collar and Daniell's which 
this unit parallels. 
In order to make the stories more 1nteresting to the 
pupils, it was decided that the vocabulary might be en-
larged by using other Latin words whose meanings could 
be guessed easily by the class. In determining whether or 
12 
not a Latin word could be guessed easily, it was necessary 
to consider not only whether the word had an English 
derivative similar in meaning but also whether that English 
derivative was familiar to the class. The vocabulary to 
be used might also contain Latin words which had not yet 
been met by the class but which could be looked up in the 
back of their textbook, and a few Latin words the know-
ledge of which would be of no immediate value. These last 
words should be followed by their English meanings to 
avoid wasting the time and effort of the class in looking 
them up. 
Grammar. It was decided that the following forms x - · 
and principles of grammar should be included in the stories 
(1) as many of the forms and principles of grammar already 
learned by the pupils as possible, especially those most 
recently learned; (2) dependent subjunctives used in purpos 
clauses, result clauses, substantive purpose clauses, and 
indirect questions; (3) the objective genitive; (4) cardina 
numerals. 
The stories might also include constructions not 
yet met by the class, but which could be translated into 
idiomatic English without any knowledge of the construction 
involved, and more difficult constructions which the class 
would have in the future but with which they should not be 
bothered at this time. ln the latter case, the translation 
·.·· - ~ · 
13 
of the whole construction should be given to avoid confus-
ing the pupils with irrelevant detail. 
Topics. The stories should be on topics of current 
interest to the pupils and written in such a way that the 
pupils' interest would be sustained throughout their study. 
In writing the first story, the v~iter prepared a 
list of vocabulary words which she would like to include in 
the story and, having selected a theme for the story, tried 
to build the story around the words. This was time-consum-
ing and uninspired. Subsequent stories were written in 
Latin with plot or sequence of events the primary consider-
.. 
ation; principles of grammar and forms to be learned were 
also kept in mind. Then the stories were worked over and 
substitutions of vocabulary and construction made until the 
desired words and forms had been included. 
However, the words introduced in this unit were not 
used as often in the stories as would be desirable. 
Further rewriting would improve the stories if various 
other forms of the words in the vocabularies could be in-
eluded. 
I 
The unit contains the following: 
.!.21 Story I---"Kalendae Apriles"---237 words 
This story introduces seven new Latin words or idioms to be 
10/ 
p. 34 
14 
mastered, the objective genitive, and the present subjunc-
tive in purpose clauses in the four conjugations. Table IV 
shows frequency of occurrence, throughout unit, of words 
introduced in Story I. 
TABLE IV 
FREQUENCY OF OCCURRENCE, THROUGHOUT UNIT, OF VOCABULARY 
INTRODUCED lN STORY I 
Word or 
idiom Storl I Storz II Storl III Storl IV -=>torz 
dexter 2 1 1 
a dextra 2 1 1 
duo 1 2 1 1 
sinister 1 1 1 
tantus 2 2 1 
timor 2 1 1 1 
unus 1 2 1 3 1 
Table V shows frequency of occurrence of the 
subjunctive in purpose clauses introduced in story I. 
Vi 
TABLE V 
FREQUENCY OF oCCURRENCE, THROUGHOUT UNIT, OF SUBJUNCTIVE 
IN PURPOSE CLAUSES INTRODUCED IN STORY l 
15 
VI/here Story I Story II Story III Story IV Story \1 
In story 
itself 12 12 3 1 
In English-
to-Latin 
sentences 4 4 1 2 
In the twelve examples of the present subjunctive 
in Story I, eight verbs are represented, two from the first 
conjugation, three from the second conjugation, and one eacl 
from the third conjugation, third -io verbs, and fourth 
conjugation. Four of these verbs are used twice each, but, 
in each instance, the second time the verb is used, the 
form is in a different person or number, to give the pupils 
a wider acquaintance with the different forms of the present 
subjunctive. 
Besides the story, "Kalendae Apriles," there are ten 
comprehension questions and five written exercises to in-
sure careful reading and mastery of the forms and principles 
of grammar introduced. The exercises include four easy 
English sentences to be translated into Latin. Optional 
related activities include exercises in Collar and Daniell's 
and one of the activities suggests that pupils look for 
subjunctives in EngliSh. 16 
!!t Story II--Ludi Scenici"--232 words. This story 
introduces eight new Latin words or idioms and the 1m-
perfect subjunctive in purpose clauses. The pupils are 
introchlced to the t'aot that a present subjunctive in a 
purpose clause t'ollows a present indicative in the main 
clause and that an imperfect subjunctive in a purpose 
clause follows a past tense in the indicative 1n the main 
clause. Table VI shows frequency of occurrence, throughout 
unit, or words introduced in Story II. 
TABLE VI 
FREQUENCY uF OCCURRENCE, THROUGHoUT UNIT, 
.. OF VoCABULARY I NTRoDUCED IN STORY II 
-
--
Word 
or idiom Story II Story III Story IV Story V 
--
ago 3 1 1 1 
constituo 1 1 1 
-
iuvo 1 1 1 1 
memoria 1 1 
memoria 
teneo 1 1 
octo 1 
quattuor 1 1 1 
tres 2 1 
11/ 
• 42 . 
17 
In the twelve examples of the imperfect subjunctive 
in Story II, twelve verbs are represented, five from the 
first conjugation, one from the second conjugation, three 
from the third conjugation, one from the third -io verbs, 
one from the fourth conjugation, and there is one form of 
the irregular verb sum. 
Besides the story, "Ludi Scenic!," there are ten 
comprehension questions and six written exercises which 
include four English-to-Latin sentences. For one of the 
optional related activities, it is suggested that the 
pupils write a few original sentences in Latin on a certain 
theme. 
12/ 
Story III~'Statio accidens {Part I)"--314 words 
This story introduces six new Latin words, result clauses, 
and substantive purpose clauses. Table VII shows frequency 
of occurrence of the words introduced in Story III. 
!Y p. 47 . 
' . 
TABLE VII 
FREQUENCY OF oCCURRENCE, THROUGHOUT UNIT, 
OF VoCABULARY lNTRODUCED IN S.TORY In 
Word ~:>tory III Story IV Story V 
cede 2 1 
consulo 1 1 
impero 1 1 1 
rogo 3 4 7 
scio 1 1 1 
tam 2 . 1 1 
Table VIII shows frequency of occurrence of the 
subjunctive in result clauses introduced in Story III. 
TABLE VIII . 
FREQUENCY OF OCCURRENCE, THROUGHOUT UNIT, 
OF SUBJUNCTIVE IN RESULT CLAUSES 
INTRODUCED :IN STORY III 
--
Where Story III Story IV Story V 
In story 
itself 4 3 2 
In English-
to-Latin 
sentences 2 1 2 
18 
19 
Table IX shows frequency of occurrence of the sub-
junctive in substantive purpose c lauses introduced in 
Story Ill. 
TABLE IX 
FREQUENCY OF OCCURRENCE, THROUGHOUT UNIT, 
OF SUBJUNCTIVE IN SUBSTANTIVE PURPOSE 
CLAUSES INrRODUCED IN STORY Ill 
Where Story III Story IV Story V 
In story 
itself 4 1 2 
In English-
to-Latin 
sentences 1 2 
In the ten subjunctives in Story III, eight verbs are 
represented, one from the first conjugation, two from the 
second conjugation, two from the third conjugation, two 
from the third -io verbs, and one from the fourth conjuga-
tion. Two of these verbs are used twice each but in one 
instance, the second time the verb is used, it is in a 
different tense and in the other instance, the second time 
the verb 1s used, it is in a different kind of clause. 
Besides the story ":Jta tio occi dens (Part I)", there 
are ten comprehension questions and five written exercises, 
including four English-to-Latin sentences. Optional relate 
activities include the writing of original Latin sentences 
, .. 
. , 
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using words introduced in the vocabulary of this story. 
~ Story IV--"statio Occidens (Part I I ) "--419 words 
This story introduces seven new Latin words or idioms, in-
direct questions, and the pluperfect subjunctive. Table X 
shows frequency of occurrence of words introduced in 
Story IV. 
TABLE X 
FREQUENCY \JF OCCURRENCE, 
TfffiOUGtiOUT UNIT, OF VOCABULARY 
INTRu DUCED IN STORY IV 
=========---======= 
Word or 
idiom 
conloco 
educo 
mille 
pass us 
mille pas suum 
trado 
unde 
Story IV Story V 
2 
1 
2 
2 
2 
1 
1 
1 
1 
2 
1 
1 
Table XI shows frequency of occurrence of the sub-
junctive in indirect questions introduced in Story IV. 
!Y p. 53. 
'I 
l 
TABLE XI 
FREQUENCY UF OCCURRENCE, 
THROUGHOUT UNIT, OF SUBJUNCTIVE 
IN INDIRECT QUESTIONS 
INTRODUCED IN STORY IV 
VIJhere Story IV Story V 
In story 
itself 10 10 
In English-
to-Latin 
sentences 3 4 
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In the sixteen subjunctives in ~tory IV, twelve 
verbs are represented, three from the first conjugation, 
three from the second conjugation, one from the third 
conjugation, two from the third -io verbs, two from the 
fourth conjugation, and the irregular verb sum. One of 
these verbs is used twice in one tense and once in another. 
Besides the story, "Statio accidens (Part II)," 
there are ten comprehension questions and five written 
exercises including five English-to-Latin sentences. 
Optional related activities include study of the indepen-
dent subjunctives in the Lord's Prayer in Latin. 
14/ ,, 
Story V-- 'Parvi Sapientes" --~ words. This story 
introduces six new Latin words and the perfect subjunctive 
14/ 
- p. 60. 
It 
in indirect questions. The notes and exercises summarize 
thel rules for sequence of tenses. Table XII shows fre-
que cy of occurrence of words introduced in Story v. 
TABLE XII 
FREQUENCY OF OCCURRENCE, 
THROUGHOUT UNIT, 
OF VoCABULARY 
INTRODUCED IN STORY V 
Word Story V 
circumvenio 1 
ita 2 
num 3 
quot 2 
quartus 1 
tertius 1 
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In the fourteen subjunctives in Story V, nine verbs 
are represented, five from the first conjugation, one from 
.the second conjugation, one from the third conjugation, one 
from the fourth conjugation, and the irregular verb ~· 
one of these verbs is used twice in the same form, one is 
used once in third person singular and once in third person 
I plural, and one is used three times in one tense, and once 
I in another. 
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Besides the story, "Parvi Sapientes," there are ten 
-
comprehension questions and seven written exercises includ-
ing six English-to-Latin sentences. Optional related 
activities include a study of English derivatives and an 
investigation of the treatment of the subjunctive mood by . 
various first-year texts in the classroom. 
Preparing the tests. The test used as pre- and 
final test was patterned on an American Council on Educa-
tion cooperative Latin test published by the Cooperative 
~ Test Service. The directions for each part of the test 
were taken nearly verbatim from the directions given in 
the cooperative Latin test. The test itself measures all 
items in the delimitation of this unit. It does not 
measure probable indirect and incidental learning products, 
a step which is suggested as desirable by Dr. Billett in 
16/ 
his Fundamentals of Secondary-School Teaching.--
At the end of ~tory II, a smaller test was prepared 
to measure pupils' progress to that point. The first sheet 
of this test measured the_pupils' familiarity with the 
vocabularies in Stories I and II. The second and third 
w Cooperative Test Service, 437 West 59th Street, 
New York. 
~ Roy o. Billett, Fundamentals ~ Secondary-School 
Teaching, pp. 612, f. 
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sheets tested their understanding of the principles of 
grammar involved. Two sets of Sheet 2 were prepared so 
that the test might be given at two different times using 
the same first and last sheets and varying the second 
sheet. A copy of this test, as given to the pupils, will 
17/ 
be found in the appendix.-- In an ideal situation, there 
would be several different tests covering this same mater-
ial, so that a different test might be given to each group 
of pupils as they were ready for it. 
Preparing the classroom!£~~ ~I~~ unit. 
Prior to teaching the unit, the writer introduced the 
following to the classroom~ 
1. 
2. 
3. 
4. 
5. 
Three more sample first-l~~r Latin books 
A chart of Latin grammar~ 
Two co"Qies of newspapers containing "made" Lati~ .. 
A large Latin-Enelish and English-Latin 
dictionary 
A book trough for reference books. 
Because of the size of the class taught (34 pupils) 
and because of the fact that natural lighting came from 
one side of the room only, the desks were not rearranged in 
groups. It was anticipated that a limited amount of group 
"!21 
! p. 113-116. 18 
-- John c. Green, Jr., Graphic Latin (Boston: The 
Palmer Company, 1916), 8 pp. 
19/ 
-Acta Diurna (Toronto, Canada), September 24, 1941; 
Res Gestae-rTQronto, Canada), September 28, 1941. 
work would be done in the unused desks at the back of the 
room, at the table at the front of the room, or in the 
adjoining cloak room. 
Introduction of the unit to the class. A whole 
--------
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period {45 minutes) was allowed for the pre-test. Sugges-
tions for other activities not connected With the unit were 
available for those who finished the pre-test before the 
end of the period. Prior to their taking the pre-test~ it 
was made clear to the pupils that this was a diagnostic 
test only and that their ranks would be in no way affected 
by what they did on it. 
It was decided to use a short class discussion of th 
goals achieved so far in the course and the goals ahead to 
lead up to an introduction to the unit such as this, given 
by the teacher : 
"In learning a language we must learn not only words 
and endings for different cases and tenses but also how to 
use words in various combinations. Since we do not have 
the time or facilities to learn Latin as we learned English 
.. 
by continued imitation, first of words and then of sentence 
we take a short cut and analyze the combinations in which 
the Romans used words to express their thoughts. So far, 
we have been able to read and write only simple sentences in 
Latin. We have not learned how to show purpose or to 
recognize sentences that tell the result of an action, and 
we have not attempted lndirect questions. 
"In the unit we are about to start, you will find 
several stories in Latin to read. As you read them, you 
will see that these stories contain Latin words grouped 
26 
to show purpose and result and indirect questions. By the 
time we have finished this unit, we hope to be able to read 
and write Latin sentences containing purpose clauses, 
result clauses, and indirect questions, in the subjunctive 
mood. 
"The unit will probably take a little over three 
weeks. Each of you will receive a study-and-activity guide. 
You should try to finish one story with the questions and 
exercises that follow it in three days. You may be able to 
get most of this work done in class, but it would be wise 
to do a little outside of class each day until you see how 
you are getting along. You should all review any tenses 
or vocabulary which you meet that you have had before, so 
that you can read and understand the stories well. Take 
time when you come up against anything that you have for-
gotten to go over it in your Collar and Daniell's appendix. 
"If you finish Story I in less than three days, and 
feel that you have done the exercises correctly, pass them 
in and start on Story II. After the exercises have been 
looked over, you will be told whether you should recheck 
them or whether it is all right for you to continue with 
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the next story. vVhen you rinish Story II with its exer-
cises, pass them in ror approval and review Stories I and 
II. vVhen you are ready ror it, ask for a test on these two 
stories and their vocabularies and notes. The results or 
the test will show whether you are ready to go on to the 
next story. 
"At the end of' each story and exercises are optional 
exercises. You may do as many of these as you have time 
ror, and would like to do. I have some cards on my desk, 
and when you have completed an optional activity you may 
take a card and fill in your name, a description of' the 
\ 
activity, and the date on which you have it prepared. Pass 
the card in to me. When I have several cards, we shall tak 
time to let the people who have done this extra work discus 
their work in class." 
Individua_! stud;y: and group discussion. Following 
the distribution of' the study-and-activity guides, it was 
estimated that fifteen to twenty days would be spent on the 
stories, exercises and tests. During part of' the class 
period each day, small groups of pupils would be allowed 
to work together. As the pupils progressed, several of 
them might undertake some of the optional related activi-
ties. The times at which the attention of the group as a 
whole would be called to some point for discussion could 
not very well be told in advance. These times would vary 
ll 
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with the speed at which the class was completing the parts 
of the unit, and the amount of optional work reported by 
the pupils. 
As "the unit assignment is intended to put the 
pupils into an interrogative rather than an absorptive 
20/ 
frame of mind,"-- it was recognized that care should be 
taken to present the unit as something which each pupil 
might work out for himself. The pupils should be encour-
aged to guess at the meanings of new words encountered and 
to notice unusual constructions, seeking clues as to why 
certain thoughts were expressed as they were. 
Tests. Tests after Story II were to be given on two 
separate days, to permit some of the bright pupils to take 
the test early and the majority of the class to take it 
two or three days after this, when they were ready. The 
slowest pupils were to be given the same tests subsequently, 
when they asked for them. 
At the end of the unit, the test which had been used 
as a pre-test was to be given again as a final test. in 
this way, an accurate calculation of each pupil's gain 
could be made. 
Keeping ~ log of pupil activity. As recommended in 
?.21 Roy o. Billett, Fundamentals of Secondary-School 
Teaching, p. 507. 
21/ 
Dr. Billett's Fundamentals ££ Se~a:y-School Teachi~, 
the writer planned to keep a log in connection with the 
study of the unit on the subjunctive mood. Work accom-
plished by the class from day to day, difficulties encoun-
tered in the study of the unit, problems discussed with 
29 
the class as a whole, optional related activities presented 
by individual pupils, noticeable attitudes and application 
to work would all be reported on by the teacher in this 
daily record. 
Pupil evaluation ~ the ~ studied. Although a 
check-list questionnaire would have been easier to tabu-
late, the inquiry form which the writer decided to present 
to her class was of the "essay" type. She felt that the 
class would be able and willing to give more than "yes" 
and "no" answers to questions on such a form, and that the 
tlPe. of 9-uestio11:s decided on would elicit better criticism 
from them than questions requiring only "yes" and "no" 
answers. A copy of the inquiry form given the pupils will 
. . . '22/ 
be found in the appendix.--
Lis;t of materials and references for teacher's 
~ only. The following materials and references are 
~Roy o. Billett, 
Teaching, ··P. 603. g_y· 
p. 117. 
Fundamentals of Secondary-School 
\I 
recommended for the teacher's use: 
1. Baker, Charles mcCoy and Alexander James 
Inglis, High School Course in Latin Composition. New 
York: Tne1iacmillan Companj; 1943. 464 pp • . 
2. Billett, Roy o., Fundamentals of ~econdary­
School TeachinE, Heston: Houghton Mifflin-Company, 
1940- 671 PP .~ . 
3. 
Grammar. 
326 pp. 
Bryant, Margaret M., A Functional English 
Boston: D. C. Heath and Company, 1945. 
4. Fries, Charles Carpenter, American English 
Grammar. New York: D. Appleton-Century Company, lnc., 
1940. 313 pp. 
5. Greenough, J. B. et al, editors, Allen and 
Greenou~h's New Latin Grammar: ~oston: Ginn and Com-
pany, I 31. ~O. pp. 
6. Harvey, Preston, "Applying the Principles of' 
Unit Organization to Latin for Beginning Pupils." 
Unpublished Master's thesis, Boston University, 1942. 
145 pp. 
7. Linton, E. Ethel, "Teaching Clauses of' 
Result." :Mimeograph No. 290, .American Classical League 
Service .Bureau, Miami University, Oxford, Ohio (n.d.). 
2 pp. 
8. Non, Mabel C. Sti, "The Teaching of the 
Subjunctive Mood," Mimeograph No. 288, American Classical 
League Service Bureau, 1liami University, Oxford, Ohio, 
1931. 3 pp. 
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CHAPTER II 
ORGANIZATION 0 F THE UNIT ON THE SUBJUNCTIVE MOOD 
General statement of the unit. In Latin as in 
English, the subjunctive mood is used to show uncertainty. 
It is the mood for conditions and wishes, for indirect 
questions and purpose clauses. lt is also, contrary to 
the idea of uncertainty, the mood used in result clauses. 
This unit includes the ability to recognize and understand 
the subjunctive mood and a reading and written mastery of 
simple Latin sentences containing purpose and result 
clauses and indirect questions. The mastery of a limited 
number of new words and idioms, numeral adjectives, and 
the objective genitive is also included. 
Delimitation of the unit. The unit has been broken 
down as follows: 
1. Mastery of s1mple purpo~e clauses, for example: 
Hodie convenimus ut legamus. Today we come 
together so that we may read, or Today we 
come together to read. 
2. Understanding of sequence of tenses. The tense 
used in the dependent clause depends on the 
tense of the main verb, for example: Anno 
proximo convenimus ut legeremus. Last year 
we came together so that we might read. 
3. Mastery of substantive clauses of purpose, for 
example: Rogat ut maneamus. He asks us to 
remain (that we remain). 
4. Mastery of result clauses, for example: Tam 
defessi eramus ut non veniremus. We were so 
tired that we did not come. 
5. Mastery of indirect questions, for example: 
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Rogat ubi simus. He asks where we are (where 
we may be). 
6. Familiarity with numeral adjectives: cardinals-
unus, duo, tres (one, two, three), etc. to 
decem (ten), also, viginti (twenty}., centum 
(one hundred}, mille (one thousand). 
7. Understanding of objective genitive, for example: 
amor patriae, love of country. 
8. Mastery of 34 words and idioms: ago, cedo, 
circumvenio, conloco, constituo, consulo, 
dexter, a dextra, duo, educo, impero, ~ta, 
iuvo, memoria, memoria tenere, mille, num, 
passus, mille passuum, octo, quartus, quattuor, 
quot, rogo, scio, sinister, tam, tantus, 
tertius, timor, trado, tres, unus, unde. 
List of probable indirect and incidental learning 
-- -
products. Probable indirect learning products are: 
1. -Increased appreciation of good English, both 
oral and written. 
2. Insight into the fact that in different lan-
guages different constructions are used to 
express similar ideas. 
3. Increased insight into the difference between 
indicative and subjunctive in English. 
Probable incidental learning products are: 
1. Greater skill in the use of tenses in proper 
sequence in English. 
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2. Ability to recognize the few remaining subjunc-
tives in everyday English, such as: I wish 
I were there! and Far be it from me to say 
such a thing l 
3. Ability to recognize and understand the various 
uses of the subjunctive in formal English. 
Introduction to the unit ~ the subjunctive. 
Following an oral introduction to the unit on the subjunc-
tive mood such as that suggested in Chapter I of this 
!I paper, the pupils are to be given mimeographed copies of 
a study-and-activity guide containing the following written 
introduction: 
In this unit, you will find several stories in Latin 
to read. Besides verbs in the indicative mood, these 
y 
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stories also contain verbs in the subjunctive mood. As 
you may remember, all o£ the verbs which we have used up 
to this point have stated facts and have therefore been 
in the indicative mood. Do you remanber ever hearing 
about the subjunctive mood? 
Ln everyday English speech of today only two uses 
of the subjunctive are common: first, the use of ~ in 
such sentences as "I wish I were there," and "He spoke 
as i.f he were an authority"; and, second, the use o.f be 
alone or with another verb in such sentences as "She is 
anxious that we be on hand," and "It was agreed that the 
matter be dropped." 
The subjunctive has many more uses in Latin than 
in present-day English. We are going to learn four this 
year. The notes at the end o.f the .first story will tell 
you about one o.f these four uses of the subjunctive in 
Latin. 
Core activities and optional related activities. 
The study-and-activity guide continues with core activi-
ties and optional related activities grouped around five 
original Latin stories: 
I. Kalendae Apriles 
See if you can understand this story without look-
ing up any words. Some words new to you are followed by 
their meanings. Others may be found in the vocabulary 
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after the story. The meaning of others can be guessed at 
from English derivatives. After you have read the story 
through, you may want to check some words with your 
vocabulary. Then try to answer the exercises which follow 
&' 
the notes. 
Mox, Kalendas Apriles1 (April first) celebrabimus. 
Eum diem nDiem Ludorum Aprilium11 {April Fools' Day) appel-
lamus. Nos omnes ludos (jokes) amamus. Diu cogitamus {we 
think) ut (so that) ludos in amicos nostros paremus.2 In 
via, unus ex nobis, Ioannes, subito stat ut altum aedi-
ficium spectet. Mox multi pueri et puellae post eum stant 
ut aedificium quoque spectent. Conspectum extraordinarium 
exspectant. Diu spectant ut tantum conspectum videant, 
sed frustra. Nihil3 enim extraordinarium in aedificio 
alto est. Ludus Aprilisl 
Davidus Iohannam ad se vocat ut ei extraordinaria 
res praebeatur. Davidus ei dicit: 
"Specta a dextra elephantum magnumS" 
Iohanna timida a dextra spectat, ut tantum animal 
videat. Tum a sinistra spectat. Nullus autem elephantus 
ibi est. Davidus dicit: 
"Ludus Aprilis1 11 
y 
Superscript numerals in this and the following 
four Latin stories refer to notes after each story. 
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Duae discipulae audaces, Susanna et Patricia, timo-
rem magis~rae incitant. Magistrae dicunt: 
"Cave (Beware) canem ferocem sub mensa tuaJ" 
Magistra timore canis4 terretur et se in seilam 
(chair) suam sine mora recipit, ne (lest or so that ••• 
not) a cane mordeatur (mordeo, -ere, to bite). ~ullus 
autem canis sub mensa est. 
"Ludus Aprilisl" clamant puellae. 
Magistra ludum quoque facit. Pridie (The day before) 
Kalendas Apriles, discipulos ad se convoeat ut consilium 
novum audiant. Magistra dicit: 
"Postridie eius diei (Tomorrow) erunt Kalendae 
Apriles. Libros Latinos cum cura legite (read) ut vos 
examini magno paretis." . 
Post classem discipuli magnopere perturbantur. 
Pauci dolent. Pauci etiam terrentur. Omnes libros capiunt 
ut cum cura legant. Pueri puellaeque libros Latinos diu 
legunt ut bonae notae (marks) in examine accipiantur. 
Proximo die classis convenit. Magistra laeta nuntiat: 
"Hodie convenimus ut novam fabulam legamus. Nullum 
e.xamen hodie habebimus." 
Discipuli laeti sunt. Dicunt: 
"Hoc est optimus ludus Aprilisl" 
Vocabulary (Story I) 
dexter, dextra, dextrum - right (dexterity) 
a dextra - on the right band, on the right 
duo, duae, duo - two (duet) 
sinister, sinistra, sinistrum - left (sinister) 
tantus, -a, -um - so great 
timor, timoris, m. - fear (timorous) 
unus, -a, -um - one (united) 
Notes (Story ll 
1 Kalendas Aprile!: Romans measured time from about the 
first, fifth, and thirteenth of the month. These times 
were called the Kalends, Nones, and Ides. Julius Caesar 
37 
was responsible for the calendar which, with slight changes 
we .use today. lie was assassinated on March 15, the "Ides 
of March." 
2 ut • • • paramus, 11 so that we may prepare": In order 
to show purpose, the Romans used the word ut ( 11that 11 or 
"so that") or~ ("so that ••• not" or "lest" ) and put 
the verb which followed in the subjunctive mood. In 
English, we use the auxiliary word "may" instead of the 
subjunctive, "so that we may prepare," or we say "in order 
to prepare" or simply "to prepare." Classical Roman 
writers did not use the infinitive in prose to express 
purpose. 
This is how verbs in the four conjugations look 
in the present subjunctive active in Latin: 
I. (amo) amem, ames, amet, amemus, ametis, ament 
II. (moneo) moneam, moneas, moneat, moneamus, moneatis, 
moneant 
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III. (duco) ducam, ducas, ducat, ducamus, ducatis, ducant 
III-io. (capio) capiam, capias, capiat, capiamus, capiatis, 
capiant 
IV. (venio) veniam, venias, veniat, veniamus, veniatis, 
veniant 
To form the present subjunctive passive, change the active 
endings to passive endings: amer, ameris, monear, etc. 
These forms may be found in the appendix of your test, 
Collar and Daniell's. 
The present subjunctive of the irregular verb sum is 
sim, sis, sit, simus, sitis, sint. 
3 Nihil: our word "nil" comes from the Latin word nihil. 
Can you guess at its meaning? 
4 timore canis, "fear of the dog": Canis is called an 
-
- "objective genitive" ,here. 1JIJhen it is used with timore, 
can you see how it is like a direct object although it is 
in the genitive case? 
Comprehension questions (Story fl 
When you have read Kalen~ Apriles carefully, and are 
sure that you understand it all, read the statements which 
\ 
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follow. If the statement is true, according to the story, 
circle the T; if false, circle the F. 
1. Only a few of us like jokes. T. F. 
2. We play jokes on our friends. T. F. 
3. John stops in the street so that he can talk 
with a friend. T. F. 
4. John looks at the building because he sees 
something on the top of it. T. F. 
5. No one sees an extraordinary sight. T. F. 
6. Joan tells David to look at an elephant. T. F. 
7. The teacher is bitten by a dog. 
8. The teacher doesn't know it is April Fools' 
Day. T. F. 
9. The class studies hard for the examination. T. F. 
10. The teacher gives them a written exercise 
instead. T. F. 
Written exercises (Story !l 
Write the answers to the fo l lowing: 
1. There are twelve verbs in the subjunctive mood in 
Ka~endae Apriles. See if you can find them all and tell 
to which conjugation each verb belongs. 
2. Pick one verb from each conjugation in the story and 
~onjugate it in the present subjunctive active and passive. 
3. How is a positive purpose clause introduced'?' A 
negative purpose clause'? 
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4. The notes told you that canis was an objective genitive 
in the sentence: 11 .Magistra timore canis terretur ••• " 
What is the construction of timore in this sentence? 
5. Write the following sentences in Latin being sure 
that you make a purpose clause in every sentence and put 
the verb in that clause in the present subjunctive. Vfuich 
one of these sentences has an objective genitive in it? 
a. The children read many stories so that they 
will be praised by their mothers. 
b. The men fight in order that the enemy will not 
seize the town. 
c. The boy speaks so that we shall see his love of 
{his) ·country. 
d. he comes to warn us. 
6. Find the meaning of the five English derivatives given 
in the vocabulary. 
Optional related activities (Story !l 
1. Find an example of each of the following in the story: 
ablative of manner, ablative of place where, ablative of 
agent, ablative of time. 
2. A use for the present sUbjunctive in Latin which is not 
usually learned the first year is that in commands in the 
first and third persons: "Let" such and such a thing 
happen; "May" so and so come to pass. Some of the Latin 
mottoes of branches of the Armed Forces contain this use. 
The Chemical Warfare School's 11Elementis Proelium Regamus" 
and the Field Artillery School's 11 Cedat Fortuna Peritis 
(to the skilled)" are examples. What do these mean? See 
if you can find others. 
3. Collar and Daniell's, paragraph 345. 
4. Same, paragraph 346. 
5. Same, paragraph 383: 2, 6, and paragraph 348: 1, 6. 
6. Here are some examples of the subjunctive mood in 
English: 
If I ~ he, I would not stand for such a thing. 
Far be it from me to interfere in his business. 
I make a motion that the meeting ~ adjourned. 
See if you can find others. Try any of Shakespeare's 
plays, or English poets such as Sir Walter Scott in his 
~ Lady of the. ~· You might copy the sentences that 
.contain any subjunctives you find and bring them to class. 
AEvaluative activities. After Stor y II the pupils 
41 
. y 
are to be given a short objective test. At the end of the 
unit, they will take the same test that they took as a 
. y 
pre-test. 
y 
pp. 113-116. y 
pp. 69-77. 
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II. Ludi Scenici 
Try reading this story as you did Kalendae Apriles, 
without looking up any words at first. This story, as you 
will see, is told in the past tense. In what tense was 
the first story told? 
Liberi duorum1 classium in schola nostra convenerant 
ut ludos scenicos {scenes in a play) in auditorio pararent. 
Constituerunt fabulas ex historia Romae legere. Tum octo 
fabulas delegerunt (they chose) ut hae fabulae ludi scenici 
essent.2 Utraque (Each) classis puellam delegit ut fabulas 
nuntiaret. Jane a 8A-1 et Rita a 8A-3 delectae sunt. 
Socii coronas fecerant ut capita puellarum ornarentur et 
puellae quoque togas gerebant. Coronae ex coronis Diei 
Natalis Christi factae sunt, et togae erant lodices (sheets) 
domo. Puellae paratae erant ut a dextra starent (sto, -are, 
to stand) et fabulas nuntiarent. 
Reliqui pueri puellaeque actores fabularum erant. 
Pueri gladiis et scutis se exercebant ut fabulas suas bene 
agerent. Sermones memoria tenebant. Pueri fabulas Aeneae 
et Romuli Remique et Caesaris egerunt. Ludus de Manlio 
anseribusque {and the geese) not longus fuit sed puellas 
delectavit. Barbari appropinquaverunt ut Roman caperent. 
Tacebant (They were silent) ne a praesidia audirentur. 
Taciti a sinistra quinque barbari ad castra Romanorum 
venerunt. Sed subito anseres illos audiverunt et Manlium 
I 
~ 
gingritu (with their cackling) monuerunt. 
Tres pueri ludum de Mucio Scaevola paraverunt. 
Alius (Another) puer erat Horatius et duo socii eum 
iuverunt. In ponte tres audaces pueri stabant ut Romam 
defenderent. Quattuor pueri partes hostium egerunt qui 
pontem oppugnaverunt. In fabula ultima septem3 senatores 
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in concilio sedebant. Novem barbari appropinquaverunt ut 
senatores proxime viderent. Senatores timorem barbarorum 
non monstrabant. Tranquille exspectabant. Unus ex barbaris 
ad unum senatorem venit, ut barbam (beard) eius pervel-
leret (pervello, -ere- to pull). Existimavit. senatorem 
statuam esse (to be). Senator eum percussit (hit) sed 
senator a barbaro tandem victus est. Tum omnes senes (old 
men) interfecti aunt. 
Vocabulary (Story II) 
ago, agere, egi, actus - act, do (agent) 
constituo, constituere, constitui, constitutus - establish, 
determine (constitution) 
iuvo, iuvare, iuvi, iutus - help, aid (adjutant) 
memoria, -ae, f. -memory (memorial) 
memoria tenere - to hold in memory - remember 
octo - eight (octagonal) 
quattuor - four 
tres, tria - three {tricycle) 
Notes (Story II) 
1 duorum: Duo, ~~ duo is declined (in the plural) as 
follows: duo 
duo rum 
duo bus 
duos 
duo bus 
duae 
duarum 
duabus 
duas 
duabus 
duo 
duo rum 
duo bus 
duo 
duobus 
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2 ut • • • pararent, "so that they might prepare" or "to 
prepare": When the main verb in the sentence is in a past 
tense, the verb in the purpose clause after ut or ne is 
- -
put in the imperfect subjunctive. The imperfect subjunc-
tive active for ~~e four conjugations is: 
I. amarem, amares, amaret, amaremus, amaretis, amarent 
II. monerem, moneres, moneret, moneremus, moneretis, 
monerent. 
III. ducerem, duceres, duceret, duceremus, duceretis, 
ducerent 
III-io. caperem, caperes, caperet, caperemus, caperetis, 
caperent 
IV. venirem, venires, veniret, veniremus, veniretis, 
venirent 
The passive of the imperfect subjunctive is formed by add-
ing the passive endings instead of the active: amarer, 
amareris, monerer, etc. The imperfect subjunctive of the 
irregular verb sum is: essem, eases, esset, essemus, 
essetis, easent. 
3 septem - seven 
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Comprehension questions tStory II) 
1. The children had come together to prepare skits for 
a play. T. F. 
2. They chose nine scenes from Roman history. T. F. 
3. They got wreaths for the announcers from a 
store. T. F. 
4. The togas were made by a sewing class. T. F. 
5. The boys acted a scene about Caesar. T. F. 
6. The barbarians were quiet because they saw the 
geese in the Roman camp. T. F. 
7. The geese warned Manlius. T. F. 
8. Three boys defended the bridge. T. F. 
9. The barbarian pulled the senator's beard 
because he wanted to insult him. T. F. 
10. The senator was finally killed. T. F. 
Written exercises (Story II) 
1. See if you can find twelve verbs in the imperfect 
subjunctive in this story. Tell to what conjugation each 
' 
verb belongs. 
2. Pick one verb from each conjugation in the story and 
conjugate it in the imperfect subjunctive. 
3. The notes told you that when the main verb is in a 
past tense the verb in the purpose clause is in the imperfe 
subjunctive. From the story Kalendae Apriles can you tell 
what tense of the subjunctive is used in a purpose clause 
when the main verb is in the present tense? 
4. See whether you can ftnd an objective genitive near 
the end of the story. 
5. In early times, the Roman year began with March. 
April was the second month. What months were September, 
October, November, and December under that system? ~~at 
are the Latin cardinal numbers septem, octo, novem, and 
decem? 
6. Decline duae fabulae. 
7. Write in Latin: 
a. The children read {past tense) many ~tories so 
that they would be praised. 
b. They helped the soldiers so that the enemy would 
not seize the town. 
c. He spoke so that we should see his love of 
country. 
d. He came in order to warn us. 
8. What are the m~anings of the six English derivatives 
given in the vocabulary? 
Optional related activities (Story II) 
1. can you give an easy rule for forming the imperfect 
subjunctive? After you have worded it carefully, write 
it out and be ready to tell it to the class. 
2. Write a few sentences in Latin describing one of the 
scenes in the Latin assembly in greater detail. See if 
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you can include one purpose clause, putting its verb in 
the subjunctive. 
3. Do this exercise in Collar and Daniell's: Paragraph 
353. 
4. Collar and Daniell's, Paragraph 354. 
A note to the pupils at this point in the study-
and-activity guide says: 
When you are ready for it, ask for test covering 
Stories I and II. This test will include questions on 
the tenses and uses of the subjunctive learned so far, 
vocabularies for these two stories, and the objective 
genitive. 
A copy of this test will be found in the appendix 
~ 
of this paper • 
In. Statio Occi dens (Part I) 
Which of the following sentences have clauses that 
show purpose and Which have clauses that show result? 
We eat so that we may live. 
We ate so much that we felt sleepy. 
He ran so that he could catch the train. 
He ran so fast that he was out of breath. 
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In the story which follows there are both purpose and 
result clauses. In Latin the verbs in these clauses are in 
the subjunctive mood. You will see that result clauses 
~ p. 113. 
follow the same sequence that purpose clauses do. That 
is, if the main verb is in a present or future tense, the 
verb in the result clause is in the present subjunctive. 
If the main verb is in a past tense, the verb in the 
result clause is in the imperfect subjunctive. 
Omnes pueri in hac classe picturas moventes amant. 
Terentius est unus ex pueris huius classis. Recenter 
constituit ad theatrum in urbe ire (to go) ut picturas 
moventes spectaret. Desiderabat bonas picturas videre. 
Quantum (.!:iow great) erat gaudium (joy) eius cum nomen 
(title) "Statio Occidens 111 legit. Nullum amicum consu-
luit nam scivit sine dubio hanc picturam bonam esse (to 
be). Maxime picturas de regionibus occidentibus Americae 
praefert.2 Quis erat persona prima huius picturae? 
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Ricardus Powelll Terentius tantus est admirator huius 
actoris ut fere omnes eius picturas videat.3 Frater Terenti 
Ricardum tam praefert ut semper de illo dicat. Terentius 
ad theatrum properavit ne tardus veniret. Properaverat 
tam celeriter ut non tardus veniret.4 
Mox picturae inceperunt. Ricardus Powell erat vir 
qui F.B.I. vires iuvabat et pro eis agebat. Principes 
F.B.I. eum ad parvum oppidum occidens miserunt ut investi-
gationem faceret. In hoc oppido duo Wells Fargo viri 
recanter a quattuor furibus (robbers) interfecti erant 
quod eis non cesserant, et aurum quod viri portabant a 
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furibus captum erat. F.B.I. viri Ricardum monuerunt ut hoc 
factum memoria teneret.5 Eum monuerunt ne quoque inter-
ficeretur. 
Ricardus in oppidum audacter ambulavit. Meridies 
(noon) erat et multi viri in caupona (inn) erant. 
Ricardus in cauponam intravit ubi femina cantabat. 
Ricardus earn pulchram esse existimabat et desideravit cum 
ea conloquium habere. Apud mensam feminae igitur sedit, 
et ei dixit: 
"cantum tuum amo." 
"Quis es?" rogavit femina. 
"Alienus sum. Iter ad Chinam facio. Sed cantum 
tuum amo. Finge me tuum consobrinum esse (~retend I am 
your cousin). Conloquium tecum habere desidero." 
Ricardus autem feminae non persuasit ut secum 
diceret. 
Statim homo magnus et robustus ad mensam appro-
pinquavit. Multo maior erat quam Ricardus. Tantus 
homo erat ut omnes alii (the others) timore hominis 
terrerentur. Homo Ricardum diu spectabat. 
rrQuis est?rr homo feminam rogavit. 
"Nescio (I don t t know), rr dixit femina. 11 Hunc 
hominem numquam antea vidi." 
Tum homo robustus se ad Ricardum vertit. 
"Cur hie sedes?" rogavit. ,Alienus es. Pericu-
50 
losum alienis hie est." 
Homo Ricardo tum imperavit ut ex oppido excederet. 
Ricardus autem non cessit. Tria6 verba dixit: 
"Desidero hie manerel" 
Vocabulary (Story III) 
cedo, cedere, cessi, cessurus - yield, give way, retire 
(concede) 
consulo, consulere, consului, consultus - plan, deliberate, 
consult (consultation) 
impero, -are, -avi, -atus - command, order {imperative) 
rogo, -are, -avi, -atus - ask (rogation) 
scio, scire, scivi, scitus - know (omniscient) 
tam - so 
Notes (Story III) 
1 Occidens: I£ Oriens, Orientis means East, can you 
guess at uccidens, uccidentis? 
2 prae£ert: Drop the ~£rom this word and see i£ you 
recognize an English derivative. 
3 ut ••• videat, "that he sees almost all his pictures": 
Is this a purpose clause or a result clause? Note that 
sentences containing result clauses can usually be 
identified by a word such as tam <r tantus in the main 
---
clause. Like purpose clauses, all result clauses in Latin 
have their verbs 1n the subjunctive mood. 
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4 ut non ••• veniret, "that he did not come late": 
Negative result clauses are introduced by~~· Positive 
result clauses are introduced by ~· 
5 ut ••• teneret, "to keep this fact in mind" or "that 
he should keep this fact in mind": After verbs meaning 
ask, command, persuade, and urge, the clause which tells 
what is asked or commanded is called a substantive 
purpose clause. It may be either positive or negative. 
A substantive may be defined as a noun, so a substantive 
clause is a noun clause. Can you see how the clause ut 
hoc factum memoria teneret is used as a substantive in 
this sentence? 
6 Tria: Tres, tria is declined (in the plural) like this: 
M&F N 
tres tria 
trium trium 
tribus tribus 
tres tria 
tribus tribus 
Comprehension questions (Story III) 
1. Terry went to the movies With his brother. T. F. 
2. He asked no one whether it was a good picture. T. F. 
3. Dick Powell was the leading man. T. F. 
4. Terry had plenty of time to get there. T. F. 
5. In the movie the F.B.I. sent Dick: Powell to 
make an investigation. T. F. 
6. He went into the western town at night. T. 
7. Dick Powell wanted to talk with the beautiful 
singer. T. 
8. The woman pretended Powell was her cousin. T. 
9. The big man ordered Powell to leave town. T. 
10. Powell yielded to the man and said, "I will 
go tomorrow." T. 
Written exercis.es (Story III) 
1. There are three purpose clauses, four substantive 
purpose clauses, and fru_r result clauses in this story. 
See if you can find them all. 
2. How is a positive purpose clause introduced? a 
negative purpose clause? a positive substantive purpose 
clause? a negative substantive purpose clause? In what 
mood is the verb in each of these clauses put? 
3. Decline tria verba. 
4. 1Nrite in Latin: 
a. The children read (past tense) so many stories 
that they were tired. 
b. The men were so tired that the enemy seized the 
town. 
c. He warned us to flee. 
d. He commanded that we yield. 
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F. 
F. 
F. 
F. 
F. 
5. vVhat do the five derivatives in the vocabulary mean? 
Use three of these correctly in original English sentences. 
nos~on Un)\@iSl~Y 
Sahool ot .E.dtiC!I.l~ ()JJ 
-..... Libnry -
""- · 
Optional related activities (Story III) 
1. Find an example of each of the following in the pre-
ceding story: ablative of degree of difference, ablative 
of place from which, ablative of cause, ablative after 
certain prepositions. 
2. Collar and Daniell's, Paragraph 368: Prepare trans-
lation to give orally in class. 
3. Write original Latin sentences using all the Latin 
words in the vocabulary. See if you can include one 
purpose clause and one result clause. 
4. Collar and Daniell's, ~aragraph 360. 
5. Same, Paragraph 361. 
IV. Statio Occidens (Part II) 
Which of the following is an indirect question? 
He asked, "Where have you come from?" 
He asked where I had come from. 
This chapter of Statio Occidens contains several in-
direct questions in Latin. They look just like indirect 
questions in English except that the verb in the indirect 
question is in the subjunctive mood. They are introduced 
by question words such as quis, quid, quo modo (ho~, and 
cur. Be on the look-out for them. 
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Fere unus passus inter Ricardum et hominem robustum 
erat. Controversia inter eos acer fuit. E caupona iva-
runt (They went out of the inn). Controversia ad pugnam 
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acriorem duxit. Tandem homo robustus in terra iacuit 
(lay). Ricardus imperavit ut staret. Homo nihil respondit 
et non· ·stetit (did not stand up). Ricardus victor erat. 
Ivit centum1 passus ab loco. Tam defessus erat ut sederet 
et caput in manibus teneret. Eius oculus sinister erat 
niger et multa vulnera habebat. Femina pulchra Ricardum 
laudavit. Tanta erat admiratio eius ut non iam inimica ei 
esset. Eum iuvit--vulnera eius lavavit et deligavit (bathe 
and bandaged). Ei dixit: 
nMe 'Charlie' voces (You may call me 'Charlie'). 
Proximo die Ricardus clam (secretly} ad milites 
Americanos venit. Milites aurum reliquum in castris suis 
conlocaverant. Dux eorum Ricardum rogavit quis esset2 
et unde venisset et quid desideraret.3 Ricardus nuntiavit: 
"F.B.I. viri in urbe Washington me ad vos miserunt. 
Fures (robbers) invenia.m qui aurum ceperunt." 
Dux militum Ricardum spectabat et oculum nigrum 
vidit. Eum rogavit ubi pridie (on the day before) fuisset 
et quo modo {how) oculum nigrum accepisset. Ricardus ei 
fabulam de pugna narravit. 
Dux dixit: 
"Hoc est negotium {task) difficillimum. Ego et 
milites Americani diu exploravimus ut fures inveniremus 
sed eos non invenimus." 
Dux Ricardum rogavit quo modo is speraret fures 
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capere. Ric ardus unurn4 verbum di.xi t: "Videbis." 
Nullum hominem consuluit. Ad feminam pulcl1ram, 
"Charlie," nunc amicam suam, venit. Charlie erat domina 
oauponae (of the inn), quae mille passuum5 ab ce.stris 
militum erat. Cum Ricardum vidit, rogavit cur venisset. 
"Laborabo pro te," Ricardus dixit. "Homines et 
impedimenta carro aut eqUis cotidie portabo." 
Charlie nescivit (did not know) cur Ricardus pro 
ea laborare constituisset. Primum, 
"Alium (another) hominem non desidero," dixit. 
Tandem, autem cessit, et Ricardo dixit: 
"Age. ;Est magnum negotium (task)." 
Mox negotium Ricard! erat aurum ex castris militum 
ad oppidum finitimum portare. Unum socium habebat. 
Oppidum finitimum decem milia passuum ab castris erat. 
In latis campis (fields) fures subito in hos duos 
viros impetum fecerunt. Hi fures tela in viros miser unt. 
Viri tandem aurum furibus tradiderunt. Ricardus dissi-
mulavit se interfectum esse (that he was dead). Nullum 
plumbum (bullet) autem eum percusserat (had hit). Post-
quam fures discesserant, eos secutus est (he followed them) 
ut castra eorum videret. Tum domum ivit. 
Proximo die Ricardus ad castra furum cibum ex cau-
pona carro portavit. Dum in castris furum erat, circum se 
spectavit. In aedificio, ubi cibum posuerat, vestimenta 
militum Americanorum conlocata erant. Ricardus ea vesti-
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menta vidit. Aurum quoque vidit. Scivit cur fures vesti-
menta cepissent. Consilium eorum sine dubio erat vesti-
menta induere et in castra militum Americanorum intrare 
et aurum reliquum capere~ 
Nocte Ricardus properavit e castris furum ad castra 
Americanorum et duci militum narravit ubi fures aurum 
tenerent. Dux suos e castris eduxit et fures ad iudicium 
(court) duxit. Magnum erat gaudium (joy) Rieardi. 
F.B.I. semper capit suum hominem. 
Vocabulary (~tory IV) 
conloco, -are, -avi, -atus - place, station 
educo, educere, eduxi, eductus - lead out, lead forth 
(education) 
mille, milia - thousand (million) 
passus, -us, m. -pace {pace) 
mille passuum - mile (a thousand of paces) 
trado, tradere, tradidi, traditus - give over, surrender 
(tradition) 
unde - whence, from where 
Notes (Story IV) 
1 centum: This is a number. Our words "century" and 11 cent" 
come from it. Can you guess at its meaning? 
2 esset, "he was": Imperfect subjunctive of sum. ::>ee 
notes after Story II for all forms of' imperfect subjunctive 
of sum (or look in appendix of Collar ~ Daniell's) • 
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3 quis esset et unde venisset et quid desideraret, "who he 
- _,__,__ --
was and whence he had come and what he wanted": This is 
an indirect question. All indirect qaestions in Latin are 
in the subjunctive mood. Besides the present and imperrect 
subjunctive, indirect questions may also use the pluperrect 
subjunctive (as in venisset) or the perrect subjunctive. 
The pluperfect subjunctive active looks like this: 
I. amavissem, amavisses, amavisset, amavissemus, amavis-
setis, amavissent 
II. monuissem, monuisses, monuisset, monuissemus, monuis-
setis, monuissent 
III. duxissem, duxisses, duxisset, duxissemus, duxissetis, 
duxissent 
III-io. cepissem, cepisses, cepis set, cepissemus, 
cepissetis, cepissent 
IV. audivissem, audivisses, audivisset, audivissemus, 
~ 
audivissetis, audivissent 
The pluperfect subjunctive passive is formed by adding the 
imperfect subjunctive of the verb sum to the past parti-
ciple: amatus essem, amatus esses, etc. The pluperfect 
subjunctive of the irregular verb sum is fuissem, fuisses, 
fuisset, fuissemus, fuissetis, fuissent. 
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4 unum: ~' ~' -um is declined as f'ollows: -
unus una unum 
unius unius unius 
uni uni un1 
unum unam unum 
uno una uno 
5 mille passuum: Literally, "a thousand of' paces." The 
Latin word f'or one thousand is indeclinable. However, its 
plural, milia, is declined as f'ollows: 
milia 
milium 
milibus 
milia 
milibus 
Comprehension questions (Story lV) 
1. In the f'ight Dick Powell was conquered. 
2. His left eye was black. 
3. The leader of the American Government troops 
asked Powell where he bad come from • 
4. \Vhen the leader asked Powell where he got the 
black eye, Powell said he had bumped into a door. 
5. The American soldiers hadn't dared to search 
f'or the robbers, or bandits. 
6. Powell told the innkeeper, Charlie, he would 
work f'or her. 
7. Powell and his companion handed over the gold to 
the bandits. 
8. He went to the bandits• camp to save his 
friend. 
T. F. 
T. F. 
T. F. 
T. F. 
T. F. 
T. F. 
T. F. 
T. F. 
9. The bandits planned to dress as American 
soldiers. T. 
10. The American soldiers shot the bandits. T. 
Written exercises (Story IV) 
1. There are ten subjunctives in this chapter used in 
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F. 
F. 
indirect questions. See if you can identify them and tell 
in what tense each one is. 
2. Decline unus socius and decem milia passuum. (The 
word decem is indeclinable so all its forms will be the 
same. What about passuum?) 
3. What seems to be the sign of the pluperfect subjunc-
tive? See if you can write a R1le for forming the plu-
perfect subjunctive in all conjugations. 
4. Conjugate one verb in the story from each conjugation 
in the pluperfect subjunctive active and passive. 
5. Write in Latin: 
a. He asked the beautiful woman Where she had come 
from (whence she had come). 
b. She did not ask why the gift had been surrendered. 
c. The leader kt.l.ew who was leading out the soldiers. 
d. He came to see the town. 
e. He was so tired that he did not say two words. 
Optional related activities (Story IV) 
1. Find an example of each of the following in this chap-
ter: dative with certain adjectives, dative of indirect 
object, partitive genitive, possessive genitive. 
2. See if you can find two result clauses, one purpose 
clause, and one substantive purpose clause in the chapter 
you have just read. In what tense are the verbs in these 
clauses? 
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3. Collar and Daniell's, Paragraph 370: Prepare transla-
tion to give orally in class. 
4. Study of the subjunctive in commands in the first 
and third person is not required work this year. However, 
this is a use of the subjunctive Which is often found in 
Latin. "Let the general lead out his men" would be Dux 
suos educat. "Let us not surrender" would be Ne nos 
tradamus. See if you can find a copy of the Lord's 
Prayer in Latin. Are there any subjunctives in this? 
5. Memorize the Lord's Prayer in Latin. 
v. Parvi Sapientes (Quiz Kids) 
.. . 
In this story you will meet the perfect subjunctive. 
If the verb in the main clause is in a present or future 
tense, the verb in the indirect question is in the 
present or perfect subjunctive. The notes will tell you 
when the present tense is used in the subjunctive and 
when the perfect tense is used. 
Margareta et Eleanora, Robertus et lt'rancis, quat-
tuor liberi sapientes, ad Radio Stationem WBZ venerunt. 
Desiderant partes in interrogatione "Parvi Sapientes" 
agere. Intraverunt a dextra. Primum timidi sunt quod 
numquam antea in interrogatione in radio fuerunt. A 
tergo manen t. Sed nuntiator eos edu cit. Rogat num omnes 
venerint.l Parvi respondent parvis vocibus, 
"Ita vero •" 
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Cum rogat unde venerint, "Massachusetts," maioribus 
vocibus respondent. 
Eos rogat cur pallidos vultus (pale faces) secum 
.portaverint et num timorem habeant. 
"M ... -M--Minime," respondet Margareta sed omnes tam 
territi sunt ut dentes collidantur (collido, -ere). 
"Victor viginti arculas saponum (boxes of soap) 
miraculorum et sex sextarios glac~ei {pints of ice cream) 
habebit," nuntiator dicit. Audientibus imperat ne liberos 
iuven t . Rogat num liberi parati sint. 2 
"Certe," respondent amici nos tri. 
"Bonum est," dicit nuntiator. "Microphonum circum-
ven ite." 
Roberto primam interrogationem proponit. Rogat 
quot passus in mille passuum sint. 
"Facile est," respondet Robertus. "Mille." 
Tum nuntiator scire desider~t quot pedes in uno 
passu sint. Francis vero parvus sapiens est. 
"Quinque," dicit. 
Tertia interrogatio autem est difficilior. 
Eleanoram rogat quis octavus princeps Americae fuerit.l 
Eleanora existimat. Tum, 
"Van Buren," dicit. 
Quarta interrogatio de saltatione {dancing) est. 
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Margaretae persuadet ut rhumbam monstret. Margareta ita 
saltat ut ab omnibus magnopere applaudetur {applaudo, -are) 
Nuntiator iudices rogat cui praemium detur. Nuntiator 
dicit: 
11Difficile est iudicare. Omnes recte responderunt. 
Dubito quis habeat praemium. 11 
Iudices non diu conloquium habent. Dicunt, 
"Da utrique (each) parvo quinque arculas saponum 
miraculorum et omnes edeamus (let us eat) glacieml" 
Vocabulary (Story !l 
circumvenio, circumvenire, circumveni, circumventus -
surround (circumvent) 
ita - so, in such a way 
num - whether 
quat - how many 
quartus, -a, -um - fourth (quartette) 
tertius, -a, -um - third (tertiary) 
Notes (Story V) 
1 venerint, 11 have come": This is a perfect subjunctive. 
If the verb in the main clause is in the present, or 
future, or future perfect tense, the verb in the dependent 
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clause is in the present or pexfect subjunctive. It is in 
the present subjunctive if it tells an action that happened 
at the same time as or after the action of the main verb. 
It is in the perfect tense if it tells an action that 
happened before the action of the main verb. 
If the verb in the main clause is in the perfect, im 
perfect, or pluperfect tense, the subjunctive in the depen-
dent clause is in the imperfect or pluperfect subjunctive. 
Since the verb which follows (in other words, the 
subjunctive) depends for its tense on the main verb, this 
relationship is called the "sequence of tenses." 
The perfect subjunctive active is conjugated as 
follows: 
I. amaverim, amaveris, amaYerit, amaverimus, amaveritis, 
amaverint 
II. monuerim, monueris, monuerit, monuerimus, monueritis, 
monuerint 
III. duxerim, duxeris, duxerit, dt~erimus, duxeritis, 
du..~erint 
III-io. ceperim, ceperis, ceperi t, ceperimus, ceperitis, 
ceperint 
IV. venerim, veneris, venerit, venerimus, veneritis, 
venerint. 
The perfect subjunctive passive is formed by adding the 
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present subjunctive of the verb ~ to the past participle: 
amatus sim, amatus sis, etc. The perfect subjunctive of th 
irregular verb sum is fuerim, fueris, fuerit, fuerimus, 
fueritis, fuerint 
2 sint, "are": Present subjunctive of sum. See notes at 
end of Story I. 
Comprehension questions (Story V) 
1. The four children go to hear a broadcast. 
2. None of them has been in a broadcast before. 
3. Margaret is the only one who is afraid. 
4. The prize is twelve boxes of soap and six pints 
T. 
T. 
T. 
F. 
F. 
F. 
of ice cream. T. F. 
5. The announcer asks the audience not to help the 
children. T. F. 
6. Francis's question is hard. T. F. 
7. The announcer asks Eleanor who the eighth president 
was. T. F. 
8. He asks Margaret to tell about the rhumba. 
9. The judges take a long time to decide. 
10. Finally, they deci.de to give duplicate awards of 
T. 
T. 
F. 
F. 
soap and ice cream, four times the original prize. T. F. 
Written exercises (Story V) 
1. The notes told you that after a present or future or 
t.uture perfect tense in the main clause, the present or 
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perfect subjunctive is used, the present for same or 
future time and the perfect for past time, with reference 
to the main verb. After one of the three past tenses, 
which would you expect to use to show an action that 
happened at the same time (or in the future) with reference 
to the main verb, the imperfect or the pluperfect subjunc-
tive? 
2. See if you can complete the following chart: 
SEQUENCE OF TENSES 
Primary Sequence 
Verb in main clause 
Present 
Future 
Future 
1 takes 
Perfect] 
Subjunctive in dependent clause 
to show same ·time or 
~r~u~t-u_r_e~t~i~m-e with reference to 
main verb 
to show time before 
-m-a .... i_n_v_e_r_,b..--
Secondary Sequence 
Verb in main clause 
Imperfect 
Perfect 
Pluperfect 
. } takes 
Subjunctive in dependent clause 
to show same time or 
future-rr:me with reference to 
main verb 
to show time before 
~ma~i~n~v~e~r~b~ 
3. In Parvi Sapientes there are ten verbs in the subjunc-
tive in indirect questions, two in result clauses, and two 
in substantive purpose clauses. Find one of each kind and 
tell in what kind of clause it is and what its tense is. 
4. Write an indirect question in Latin, using the present 
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subjunctive, one using the perrect subjunctive, one the 
imperrect subjunctive, and one the pluperrect subjunctive. 
Remember to put the main verb (rogo is a good verb to use 
as a main verb) in a tense that may correctly be rollowed 
by the subjunctive you use. See chart you made in answer to · 
Question 2. Check the forms of the subjunctive you use 
with the appendix in the back of Collar and Daniell's. 
5. Count from one to ten in Latin. How do you say 20, 
1,000, 2,000? 
6. Write in Latin: 
a. He has come to warn us; he will come to warn the 
three men. 
b. He asks who comes; he asked who was coming. 
c. He asks whether the men were consulted by us be-
cause of our fear of the enemy. 
d. He is so large that he rrightens us; he was so 
large that he frightened us. 
e. He orders that the men surround the town; he 
ordered that the men surround the town. 
f. He knew who had yielded to the enemy. 
7. Find the meanings of the three English derivatives in 
the vocabulary. 
8. Conjugate one verb in each conjugation in the perfect 
subjunctive active and passive. 
Optional related activities (Storz V) 
1. Find and identify the eleven other subjunctives in 
Parvi Sapientes and tell in what tense each one is. 
2. Collar ~Daniell's, Paragraph 375. 
3. same, Paragraph 376. 
4. Same, Paragraph 384: 3, 4, 5. 
5. Same, Paragraph 383: 1, 3, 4, 5, 7, 8, 9. 
6. Look up the chapters in the other first-year Latin 
texts in the classroom which deal with the subjunctive 
and decide which presentation you prefer. Be ready to 
tell why. 
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7. See how many derivatives you can find from each of the 
following verbs. Be sure you are able to give a definition 
for each derivative you list. 
venio, venire, veni, ventus 
duco, ducere, duxi, ductus 
rogo, rogare, rogavi, rogatus 
porto, portare, portavi, portatus 
dico, dicere, dixi, dictus 
This is the end of the unit. If you finish before 
the time for the final test, see if you can find some 
optional related activity after one of the stories which 
you would like to work on, or find some work related to 
this unit in one of the text-books in the classroom to do. 
List of Materials and References for Pupils' Use 
Ellis, Willis A., Word Ancestry, oxford, Ohio: American 
Classical League, 1939. 63 pp. 
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Upper School Levels. New York: American Book ---
Company, 1938. 
Green, Jr., John c., Graphic Latin. Boston: The Palmer 
Company, 1916. 8 PP• 
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Jenkins, Thornton, revisor, Collar and Daniell's First Year 
Latin. Boston: Ginn and Company, 1918. 347 pp. ----
Leverett, F. P., editor, Lexicon of the Latin Language. 
Boston: Rice and Kendall, 1~2:--1023 pp., and 
English-Latin Lexicon. Boston: Rice and Kendall, 
I852. 318 pp., in one volume. 
Pearson, Henry Carr, L. M:. Lawrence, and N. F. Raynor, 
Latin I. Boston: American Book Company, 1939. 
526 pp:' 
Pratt, Marion, First Year Latin. Boston: Houghton Mifflin 
Company, 1934. ~PP• 
Smith, M. L., Elementary Latin • . Boston: Allyn and Bacon, 
1920. 330 pp. 
Thompson, Harold G., revisor, Smith's First Year Latin. 
Boston: Allyn and Bacon, 1936. 408 pp:---
Ullman, B. L., and Norman E. Henry, Latin for Americans I. 
New York: The Macmillan Company, 194r:- 422 pp. 
THE SUBJUNCTIVE MOOD 
This examination consists of three parts. Do not 
spend too much time on any one item. ANS\~ THE EASIER 
QUESTIONS first, then return to the harder ones. 
Part I 
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Directions: Read the following Latin paragraph carefully. 
Then put a plus sign (+) in the parentheses, if the English 
sentences agree with something that is said in the para-
graph. If they do not so agree, put a zero (0) in the 
parentheses. 
Postero die Caesar ex castris exercitum eduxit ut 
iter mille passuum ad flumen faceret. Caesar equites in 
duobus cornibus conlocavit ut pedites iuvarent et militum 
animos ad pugnam ita incitavit: "Audaces fortuna iuvat." 
Non rogavit qui audaces essent et non imperavit ut forti-
tar pugnarent. Sed eius milites tam fortiter pugnaverunt 
ut hostes mox se traderent. 
1. Caesar led his army out of the camp on the 
following day. ( } 
2. He was one mile from the road. ( · ) 
3. Caesar called the cavalry from the wings. ( ) 
4. Caesar placed the horsemen so that they would 
help the foot soldiers. ( 
5. He did not arouse the soldiers in any way to 
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fight. ( ) 
6. They_ fought bravely so that the enemy would 
surrender. 
' ) I 
Part II 
Directions: In each group below, select the English word 
or phrase which most nearly corresponds in meaning to the 
Latin word at the head of the group, and put the number of 
this English word or phrase in the parentheses at the right 
unus memoria teneo 
1 (1) only 2 (1) remember 
1 (2) one 2 (2) forget 
1 (3) unit 2 (3) establish a memorial 
1 (4) any 2 (4) keepsake 
1 (5) ever. • • 1 ( ) 2 (5) frighten. • • 2 ( ) 
tres timor 
3 (1) tree 4 (1) frightened 
3 (2) thirteen 4 (2) I fear 
3 (3) third 4 (3) leg bone 
3 (4) so 4 (4) tremor 
3 (5) three. • • 3 { ) 4 (5) fear. • • 4{ ) 
consulo conloeo 
5 {1) consul 6 (1) talk together 
5 {2) consult 6 {2) assist 
5 (3) council 6 (3~ place 5 (4) hesitate 6 {4 run 
5 (5) talk together. • 5 ( ) 6 (5) candidate. • 6( ) 
quattuor dexter 
7 (1) grain 8 (1) sugar 
7 (2) water 8 (2) skillful 
7 (3) frequently 8 (3) right 
7 (4) fourth 8 (4) second 
7 (5) four • • • 7( ) 8 (5) frighten. • • 8( ) 
quot 
9 (1) how many 
9 (2} speak 
9 (3) four 
9 (4) fourth 
9 ( 5 ) wha. t • • • 9 ( ) 
tertius 
. 11 (1) third 
11 (2) comrade 
11 (3) afraid 
ll (4) experienced 
11 (5) turtle ••• 11( ) 
quart us 
13 (1) quart 
13 (2) how much 
13 (3) fourteen 
13 (4) odd 
13 (5) fourth ••• 13() 
sini ster 
15 (1) weird 
15 (2) spinster 
15 (3) sister 
15 (4) maple tree 
15 (5) left ••• 15 ( ) 
ago 
17 (1) go 
17 (2) do 
17 (3) age 
17 (4) before 
17 (5) want ••• 17( ) 
constituo 
19 (1) stand 
19 (2) constitute 
19 {3) determine 
19 (4) conduct 
19 (5) run together •• 19{ 
octo 
21 ( 1) former 1y 
21 (2) fish 
21 (3) aged 
21 (4) eye 
21 {5) eight. • .21 ( ) 
tam 
10 (1) then 
10 (2) when 
10 (3) chieftain 
10 (4) soon 
10 (5) so ••• 10( ) 
circumvenio 
12 (1) come down 
12 (2) faint 
12 {3) see around 
12 ·c 4) surround 
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12 (5) curcumference • • uz:( 
ita 
14 (1) so 
14 (2) journey 
14 (3) go 
14 {4) eat 
14 ( 5 ) now. • • 14 ( ) 
memoria 
16 (1) memorial 
16 (2) memory 
16 (3) story 
16 (4) grandmother 
16 (5) moral ••• 16( ) 
unde 
18 (1) wave 
18 (2) whence 
18 {3) where 
18 (4) today 
18 (5) every ••• 18( ) 
iuvo 
20 (1) hurl 
20 (2) judge 
20 (3) help 
20 {4) owe 
20 (5) juvenile. • • 20 { ) 
mille passuum 
22 (1) bystander 
22 {2) million passes 
22 (3) soldier's foot 
22 (4) mile 
22 (5) military ••• 22( ) 
educe 
23 (1) conduct 
23 {2) education 
23 (3) lead in 
23 (4) leader 
23 (5) lead out ••• 23() 
trado 
25 (1) surrender 
25 (2J give back 
25 ~3) enjoy 
25 (4) tennent 
25 ( 5) trade. • • 25 ( ) 
cedo 
27 (1) plant 
27 (2) yield 
27 (3) give 
27 (4) a senator 
27 (5) do. • . • 27 ( ) 
impero 
29 {1) dynasty 
29 (2) imperial 
29 {3) impudent 
29 (4) yesterday 
29 (5) order ••• 29( ) 
a dextra 
31 (1) from the leader 
31 (2) for posterity 
31 (3J sugary 
31 (4) on the right 
31 (5) by twos ••• 31( 
num 
33 (1) now 
33 (2) whether 
33 (3) never 
33 (4J dumb 
33 (5) when ••• 33( ) 
nov em 
35 (1) new 
35 (2) novice 
35 (3) nine 
35 (4) night 
35 ( 5) snow. • • 35 ( ) 
rogo 
24 (1) ask 
24 (2) rascal 
24 (3) ago 
24 (4) eight 
24 {5) trade ••• 24( ) 
pass us 
26 (1) pass 
26 (2) posterity 
26 {3) peace 
26 (4) tremendous 
2.6 (5) pace. • • 26 ( 
tantus 
28 (1) so great 
28 (2) aunt 
28 (3) tenth 
28 (4) load 
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28 (5) hurricane •• 28( ) 
scio 
30 (1) startle 
30 (2) drink 
30 (3) where 
30 (4) ignorant 
30 { 5 ) know. • •. 30 ( ) 
mille 
32 (1) flour 
32 (2) thousand 
32 (3) mile 
32 (4) grind 
32 (5) soldier. .• • 32 ( ) 
duo 
34 (1) two 
34 (2) dual 
34 (3) leader 
34 (4) duty 
34 (5 :) everywher~. • 34 ( ) 
centum 
36 (1) cent 
36 (2) hundred 
36 (3) century 
36 (4) food 
36 (5) sent ••• 36( ) 
septem viginti 
37 (1) September 38 (1) twenty 
37 l2) fork 38 (2) guard 
37 (3) seven 38 (3) watch 
37 (4) route 38 (4) growing 
37 (5) secretly. •• 37 { ) 38 {5} desperately • • 38 ( 
quinque 
39 (1) 
39 (2J 
39 (3) 
39 (4) 
39 (5) 
decem 
41 {1) 
41 {2) 
41 (3) 
41 (4) 
41 {5) 
also 
fifth 
five 
and who 
seven. • • 39{ 
leader 
I shall lead 
ten 
deceived 
separately. • 
sex 
40 (1) gender 
40 (2) soon 
40 (3) white 
40 (4) six 
) 40 (5) sixteen. • • 40 ( 
• 41{ ) 
Part III 
Directions: Each of the English sentences below is 
followed by an incomplete Latin translation, which can 
be completed correctly by inserting in the blank (---) 
) 
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. ) 
one of the five words or phrases listed below it. Choose 
the word or phrase which you think best, and put its 
number in the parentheses at the righ~-hand edge of the 
page. 
1. They brought the girl from school to be queen. 
Ab schola abduxerunt puellam (-~-) regina esset. 
1 (1) ut non 1 (3) id 
1 (2) ne 1 (4) ut 
1 (5) quod • • • • • 1 ( ) 
2. They came so that you would not go • 
. Venerunt (---) iretis. 
2 (1) ut non 
2 (2) ne 
2 (3) id 
2 (4) ut 
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2 ( 5) quod. • • • • • 2 ( ) 
3. They will prepare themselves so that they will not be 
conquered by the enemy. 
Se parabunt ne a hostibus (---). 
3 {1) victi essent 3 (3) vincerentur· 
3 (2) victi erunt 3 (4) vineantur 
3 (5) vineentur 
• • • 3( 
.4. We had come to town to see the king. 
Ad oppidum veneramus ut reg em (---). 
4 (1) videamus 4 (3) videre 
4 (2) videbimus 4 (4) videmus 
4 {5) videremus • • • 4( 
5. We come together so that we may read~ 
Convenimus ut { ---). 
5 (1) legimus 5 (3) leg ere 
5 (2) legamus 5 ( 4) leg emus 
5 (5) legerimus • • • 5( 
6. We came together so that we mi@J.t read. 
Conveniebamus ut (---). 
6 (1) legeremus 6 (3) legeramus 
6 (2) legimus 6 (4) legis tis 
6 (5) leg ere 
• • • • 6( 
7. He ordered us not to go. 
Imperavit (---) iremus . 
7 (1) ut non 7 (3~ id 7 (2) ne '7 (4 ut 
" 7 (5) quod. 
• • • • • 7 ( 
s. We ordered them to yield. 
Imperavimus (---) cederent. 
8 (1) ut non 8 (3) id 
8 (2) ne 8 (4) ut 
8 (5) quod. 
• • • • • 8( 
) 
) 
) 
) 
) 
9. He ordered the boys to surrender their swords. 
Puer.t s imperavit ut gladios {---). 
9 ll) tradiderunt 9 (3) traditi essent 
9 (2) traderent 9 (4) tradidissent 
9 (5) tradere. • 
10. He asks us to remain. 
Rogat ut (---). 
10 ll) man emus 10 (3) manere 
10 (2) manebimus 10 (4) maneamus 
10 (5) mansimus 
• 
11. We closed the gates so quickly that the enemy 
did not enter. 
Portas tam celeriter clausimus (---) hostes 
intrarent. 
11 (1) ut not 
11 (2) ne 11 (3) id 11 (4) ut 
11 (5) quod 
• • • 
12. The city was besieged so long that the people 
lacked food. 
Urbs tam diu obsidebatur (---) populus cibo 
careret. 
12 . (1) ut non 
12 (2) ne 
12 (3) id 
12 (4) ut 
• 9( 
10 ( 
11 ( 
12 {5) quod ••• 12( ) 
13. We were so tired that we did not come~ 
Tam defessi eramus ut non (---). 
13 (1) venimus 13 (3) veniamus 
13 {2) veniremus 13 l4) veneramus 
13 (5) veniebamus • 13 ( 
14. The farmers had worked so long that they were 
tired. 
Agricolae tam diu laboraverant ut defessi (---). 
14 (1) erant 14 (3) fuerunt 
14 (2) essent 14 (4) sunt 
14 (5) sint • • • 14( 
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15. The man is so large that he frightens the 
little boys. 
Homo tam magnus est ut pueros parvos (---). 
15 (1) terruit 
15 (2) terret 
15 (3) terrebit 
15 (4) terreat 
15 (5' terrebat • 15( ) 
16. The road will be so long that we shall not come 
to the end. 
Via tam longa erit ut ad finem non ( ---). 
16 (1) veniemus 
16 (2) veniebamus 
16 (3) veniremus 
16 (4) veniamus 
16 (5) venimus • 16 ( ) 
17. The girls will have asked who is helping. 
Puellae rogaverint quis (---). 
17 (1) iuvet 
17 (2) iuvaret 
17 (3) iuvisset 
17 (4) iuverit 
17 (5) iuvat ••• 17( ) 
18. He kept asking what you had done. 
Rogabat qUid (---). 
18 (1) fecissetis 
18 (2) feceritis 
18 (3) facti essetis 
18 (4) faceretis 
18 (5) feceratis ~18( ) 
19. You asked where she had come from. 
Rogavisti unde (---). 
19 (1) venisset 
19 (2) venerat 
19 (3) veniret 
19 (4) veniat 
19 ( 5) veneri t • • 19 ( ) 
20. We know why the children are here. 
Scimus cur liberi (---). 
20 (1) adsint 
20 (2) adsunt 
20 {3) adessent 
20 {4) adfuerunt 
20 (5) aderunt •• 20( ) 
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21. The boy showed his love of his co1..U1try. 
Puer amorem (---) monstravit. 
21 {1) de patria 21 (3) patriae 
21 (2) in patriam 21 (4) patriam 
21 (5) patriis • • 21( ) 
22. She f'led because of fear of the dog. 
Timore (---) fugit. 
22 (1) de cane 22 (3) can em 
22 (2) in cane 22 (4) ex cane 
22 (5J canis. • • 22 ( ) 
====·~1===========================================9====== 
CHAPTER IIT 
RESULTS OF TEACHING THE UNIT ON THE SUBJUNCTIVE MOOD 
Results of objective testing. The results o~ the 
class's nineteen-day study of the unit on the subjunctive 
mood could not be measured completely by an objective test. 
However, such a test could give a fair idea as to the 
class's ability to recognize and understand the subjunctive 
mood and the accompanying words and idioms. The same test 
which was given as a pre-test was used at the end of the 
study of this unit. Results of the test, each time it was 
given, are shown in Table XIII. The degree of seriousness 
with which the pupils took the "diagnostic'' pre-test seemed 
to have quite a bit to do with their marks on that. Many 
of them had had the study of numerals, too, in eighth-
grade Latin. By careful attention to the first part of 
the test, which involved reading a Latin paragraph for 
meaning, they were able to do fairly well on ¥art I, al-
though they had probably never analysed a subjunctive in 
Latin before. Figure 2 shows a relative-growth scale, made 
from Table XIV, of the scores made by the class on the pre-
test. These scores seem to follow a fairly normal 
distribution. 
TABLE XIII 
RESULTS OF PRE- AND FINAL TEST 
OH SUBJUNCTl VE MOOD 
Pupil Pre-test Final Test Gain 
Score Seore 
1 34 63 29 
2 29 55 26 
3 26 62 36 
4 45 67 22 
5 35 64 29 
6 23 62 39 
7 28 67 39 
8 18 62 44 
9 26 64 38 
10 28 65 37 
11 
- 35 62 27 
12 20 54 34 
13 39 65 26 
14 34 63 29 
15 29 48 19 
16 28 65 37 
17 23 59 36 
18 25 60 35 
19 32 58 26 
20 33 61 28 
21 32 63 31 
22 33 66 33 
23 38 67 29 
24 34 62 28 
25 35 54 19 
26 26 52 26 
27 30 67 37 
28 25 66 41 
29 28 66 38 
30 31 64 33 
31 28 59 31 
32 30 58 28 
33 33 63 30 
34 26 53 27 
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TABLE XIV 
CALCULATION OF MEAN AND STANDARD DEVlATlON 
OF '10 TAL SCORES ON PRE-TEST 
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Deviations Product Product 
Raw scores in of class of of 
class intervals Frequency intervals column column 
of three above and (2) and (3) and 
below an column column 
assumed (3) ( 4) 
mean 
(1) (2} (3) ( 4) (5) 
43-45 •••••••••• 1 - 5 
-
5 25 
40-42 •••••••••• 0 - 4 0 
37-39 •••••••••• 2 - 3 - 6 18 
34-36 •••••••••• 5 
-
2 -10 20 
31-33 •••••••••• 7 - 1 - 7 7 
28-30 •••••••••• 9 0 0 
25-27 •••••••••• 6 - 1 - 6 6 
22-24 •••••••.••• 2 - 2 - 4 a 
19-21 ........... 1 - 3 - 3 9 
16-18 ••.••••••• 1 
-
4 
-
4 16 
------
Totals ••••••••• 34 1 
M = A.M. + (sum of FD + N) K class interval 
M : 29 + (11 ~ 34) x 3 ~ 29.97 
109 
SD ~fsum of FDi - JSum of' l"OQ\z.. x class interval 
=y· N C N / 
SD ~g~ -(~):LX 3 = 5.31 
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FIGlJRE 2 
DISTRIBUTION OF TOTAL SCORES ON PRE-TEST 
The scores made by the class on the final test were 
high. This in part shows a criticism of the test itself; 
it appears not to have been difficult enough. However, 
when one considers the facts that most of the class were 
anxious to do well on the unit because they were good 
students, that they were a class of above-average in-
telligence, and that the uni t assignment and test had been 
made complete but not particularly difficult, the scores 
do not seem out-of-line. Figure 3 shows the achievements 
on the final test as figured from Table XV. 
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FIGlRE 3 
DISTRIBUTION OF TOTAL SCORES ON FINAL TEST 
TABLE XV 
CALCULATION OF MEAN AND STANDARD DEVIATION 
OF TOTAL SCORES ON FINAL TEST 
Deviations Product 
Raw scores in of class of 
class · intervals Frequency intervals column 
of one above and (2) ahd 
beloW an column 
assumed mean (3) 
(1) (2) (3) (4) 
6·7-: : ~ ~ : ~ ~ ~ ~ : ~ : ~ 4 
-
4 -16 
66 ••••••••••••• 3 - 3 - 9 
65 ••. .••••.•.•• 3 
-
2 
-
6 
64 • ••••••..•••• 3 - 1 - 3 
63 • .•••••.••.•• 4 0 0 
62 •• ••••••••••• 5 - 1 - 5 
61 •• .••••••.••• 1 - 2 
-
2 
60 ••••••••••••• 1 - 3 - 3 
59 • ••.••...••.• 2 
-
4 
-
8 
58 ••••••••••••• 2 
-
5 -10 
57 ... •••••••••••• 0 
-
6 0 
56 . •••.•••..••• 0 
-
7 0 
55 ••• .•••.•••• •- 1 - 8 - 8 
54 •• •.••••...•• 2 
-
9 -18 
53 •• ..•.•.•..•. 1 -10 -10 
52 •. •••..••••.• 1 -11 -11 
51 • ••••.•.••.•. 0 -12 0 
50 ••. •••••.•••• 0 -13 0 
49 • .•••.••...•• 0 -14' 0 
48 • ..•.•.....•• 1 -15 -15 
Totals ••••••••• 34 -56 
M s A.M. "" (Sum of FD + N) x class interval 
M s 63 + (-56 ~ 34) X 1 ~ 61.35 
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Product 
of 
column 
(3) and 
column 
(4) 
(5) 
64 
27 
12 
3 
5 
4 
9 
32 
50 
64 
162 
1000 
121 
225 
878 
SD :~ry sum ~f FDL _ (sum ~f FD r ;< c1as s 
_,/ 878 /-56)2. 
interval 
SD =y -s1 - l34 X 1 = 4 • 8 
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The di.f'ference between each pupil's f'inal test score 
and his pre-test score shows the gain made by him during the 
study of the unit. The pupil who shows the biggest gain was 
a girl who had been doing just average work in the class 
priorto the study of the unit. She was the one mentioned 
in the write-up of the log later on in this chapter who 
came up to the writer and asked her if she would write 
another unit for the class when they had finished this one. 
A relative-growth scale of gains made on the final test is 
given in Figure 4. This scale was figured from Table XVI. 
. 
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FIGURE 4 
DISTRIBU'l!r ON OF PUPILS' GAINS 
r 
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2. pu.f'i Is 
flo JIJ 
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Results of the short test on the subjunctive mood 
taken at the end of story II are shown on Table XVII. Seven 
out of the class of thirty-four received perfect scores. 31. 
Five made one mistake, receiving 30, six received a score 
of 29• three 28, six 27 and three 26. Two received 24, one 
23. and one 22. 
y . 92. 
I 1-- TABLE XVI 
I 
CALCULATIU~ OF MEAN AND 0TANDARD DEVIATION 
OF PUPILS 1 GAINS ON FINAL TEST 
Raw scores 
in class 
intervals 
of two 
(1) 
43-44 •••••••••• 
41-42 •••••••••• 
39-40 •••••••••• 
37-38 •••••••••• 
35-36 •••••••••• 
33-34 •••••••••• 
31-32 •••••••••• 
29-30 ••.••••••• 
27-28 •••••••••• 
25-26 •••••••••• 
23-24 •••••••••• 
21-22 •••••••••• 
19-20 •••••••••• 
Totals ••••••••• 
M : A.M. 
M ~ 31.5 
+ 
+ 
Deviations 
of class 
Frequency intervals 
above and 
below an 
assumed 
mean 
(2) (3) 
1 
-
6 
1 
- 5 
2 
-
4 
5 
-
3 
3 - 2 
3 - 1 
2 0 
5 
-
1 
5 - 2 
4 
-
3 
0 - 4 
1 
-
5 
2 
-
6 
34 
(sum of FD 
-
N) X class 
(-1 
-
34) X 2 !!!! 31.44 
Product 
of 
column 
{2) and 
column 
(3) 
(4) 
- 6 
-
5 
- 8 
-15 
-
6 
- 3 
0 
-
5 
-10 
-12 
0 
-
5 
-12 
-
1 
interval 
Product 
of 
column 
(3) and 
column 
(4) 
{5) 
36 
25 
32 
45 
12 
3 
5 
20 
36 
25 
72 
311 
l SD -ysum of FDX _ {sum of FDii: N N .X class interval SD -~~ - (;i)2- X 2 ~ 6 ---=..-=---
'! 
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TABLE XVII 
RESULTS OF TEST ON SUBJUNCTI VE MOOD 
TAKEN . AT END OF STORY II 
---
Pupil Score 
---
1 30 
2 29 
3 30 
4 31 
5 29 
6 29 
7 31 
8 28 
9 27 
10 31 
11 29 
12 22 
13 31 
14 30 
15 26 
16 31 
17 26 
18 29 
19 29 
20 26 
21 28 
22 31 
23 28 
24 27 
25 23 
26 24 
27 31 
28 27 
29 30 
30 27 
31 24 
32 27 
33 30 
34 27 
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Results .2£ ~ log_ kept during ~ teaching £!. 
.the unit. The class took nineteen days for its study of 
--
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the unit on the subjunctive mood. In addition, one period 
was taken at the start for the pre-test, and one and one-
half periods were taken at the end, one for the final test 
and the half period for pupil evaluation of the unit. 
The pre-test was presented to the class as a diag-
nostic test and the pupils were told that their marks on it 
would in no way affect their ranks in the course. They 
were asked to try every question, although they would find 
that the test was largely on new material. Only two actu-
ally failed to answer every item. One pupil completed the 
pre-test in approximately 15 minutes, one in 20 minutes, 
five in 25 minutes, seventeen in 30 minutes, five in 35 
minutes, and five in 40 minutes, the length of the time 
allowed for it_. 
On the first day of the study of the unit on the 
subjunctive mood, the writer introduced the unit to the class· 
covering the points suggested in Chapter I of this paper. 
One boy who had previously been doing good work showed 
anxiety about the success of the unit and asked, 
"If we are gping to have subjunctives in these 
stories, how will we recognize them?" It was explained 
y 
pp. 25-27 
v 
t 
r 
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to him that the very first subjunctive which he came across 
would be explained in the notes. (It was evident that, in 
explaining the unit to the class, additional stress should 
be laid on the value of the notes; and it is suggested 
that, in introducing this unit assignment, the pupils be 
asked to find the arabic numeral referring to the first note 
and then to locate that first note in the study guide). 
By the second day this boy was working on the unit whole-
heartedly. 
The class were advised to bring their textbooks to 
class every day as frequent references are made to Collar 
and Daniell's i n the study guide. Also it was suggested 
---.----
that the study guides be punched and put in loose-leaf 
notebooks. Most of the class put their guides in note-
books. One bright girl who would -have the time was asked to 
keep a list of people who worked together each day in order 
to give everyone who wished it a turn • . The writer decided 
to let eight people work together in two's or three's the 
last 15 minutes of each period, at the front of the room, 
in the back of the room, and in the cloak room. This proved 
a successful arrangement and was followed throughout the 
study of the unit. 
The clas s asked many more individual questions dur-
ing the first few days of their study of the unit than they 
did later on. The questions having to do with principles o~1 =====~==========-=-~~==========~==========~r===== 
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grammar and forms as well as the questions arising from 
ambiguous points in the study guide were grouped and 
analysed by the writer and are presented at the end of this 
report. 
On the second day, the writer helped three slow 
pupils with the translation of the first story. She de-
cided to initial the pupils' work as it was approved, as 
well as to keep a record in chart form of work completed by 
each pupil. The initialing would show the pupil and the 
teacher at a glance where he was. When she was not helping 
individuals or groups, she walked up and dow.n the aisles 
slowly several times during the period. This elicited ques-
tions about work from pupils who hadn't come to her with 
questions. This proved to be a good idea in a class this 
size and was continued throughout the study of the unit. 
On the third day, some pupil~ started optional 
related activities. One asked, 
rrrf we decide to do optional activities, do we 
have to do all of them?" The answer, of course, was rrNo". 
· By the fourth day, one girl had finished two stories 
and exercises. She was advised to do some optional work. 
Otherwise, it was suggested to her, this new work might 
prove rreasy come, easy go." The class had a five-minute 
question-and-answer period in which some of them and the 
teacher asked questions on the work so far and pupils gave 
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the answers. The class was not very enthusiastic about this 
and were impatient to go on with their own work. One of the 
questions asked by the pupils was about the meaning of the 
word ludus. The fact that in Latin a purpose clause is used 
where we use the infinitive in English to express purpose 
was also brought out. 
By the fifth day, the writer had adopted the policy 
of keeping optional work, if correctly done, and returning 
to the pupil only the accompanying card with any suggestions 
written on the card. This prevented copying of optional 
work but was more work for the teacher than returning the 
optional work to the pupil, because some indication of the 
error made as well as the corrections suggested had to be 
written by the teacher on the card. 
In a talk of about two minutes at the beginning of 
the period, the writer told the class that some of them 
should slow down a little and do their work more carefully. 
Speaking to pupils individually, she suggested that one girl, 
a good student, not hurry so fast that she was inaccurate. 
She asked one boy, a poor student but willing, to put away 
the mathematics which she found him working on. The first 
three days of the first week, eight pupils a day desired to 
work together, in groups of two, for the last 15 minutes of 
the period. On Friday, no new pupils wished to pool their 
efforts so some of the others were allowed to work together 
I 
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again. Because of the size of the class, working together 
had not been encouraged. 
On the sixth day, before the group work the last 
15 minutes of the period, 10 minutes were taken for option~ 
translation. The class opened their texts, Collar and 
Daniell's, to paragraph 345, a.nd three pupils, who had pre-
viously handed in cards stating that they had prepared this 
activity, translated it orally. One boy also started the 
translation of paragraph 353, but was asked to wait to 
share that with the class until more of them had reached 
that point. One girl read a quotation from The Lady of 
the Lake which contained a subjunctive. The class wanted 
to know whether the test to be taken after Stories I and II 
would test contents of stories as well as vocabulary and 
grammar. The answer was 11 No." Eleven pupils, including 
one group of three, worked together the last 15 minutes 
successfully, and quietly. 
The seventh day, seven pupils took the test to be 
given at the end of Story II. The average time taken on 
the test was 15-20 minutes. Prior to taking this test, the 
class asked for and got a 15-minute teacher-led oral drill 
on the present and imperfect subjunctive and vocabulary 
and objective genitive. (The teacher gave such English 
sentences as "The blind man went to the institution so that 
he might be led by a Seeing Eye dog," and the class trans-
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lated "so that he might be led" orally into Latin.) 
The writer gave a word of encouragement to some on 
the eighth day. Two girls were working together on mathe-
matics in the last 15 minutes. The writer said that, since 
she was allowing them no homework if they got the work done 
in class, it seemed fair to expect them to work only on 
Latin during the class period. They agreed and desisted. 
The ninth day, twenty-two pupils took the test at 
the end of story II. One girl asked if the teacher would 
please write them another unit to study when they finished 
this one. During her tour of the aisles in the beginning of 
the period, to see how people were coming along, the writer 
found one boy working on mathematics. She stood by his 
desk long enough to see him put the work away and get started 
on his Latin. There was only one other instance of mis-
using Latin time during the nineteen days the unit was 
studied. And, the last day, one girl who had finished the 
unit early asked if she might work on another subject and 
was allowed to do so, as she had graciously put her ·mathe-
matics away once before during the unit. The pupils several 
times individually asked about the English translation of 
result clauses. Having learned to use "may" in an English 
purpose clause, they thought perhaps they should use some 
such auxiliary word in result clauses in English. They were 
told that result clauses expressed fact and took the 
93 
~ 
0 
0 p:: 
Ii-i 
0 
lil (:l 
H 
tl) 
~ 
~ 
P:: 
I 
I 
~ ~ 
P:l 5 f§ 
0 0 
H ~ ~ ~ p 
E-1 
tl) 
tl) 
tl) 
~ 
H 
0 
li< 0 
:s: 
P:l 
H 
:> 
/) 
I' 
94 
indicative alone in English. After school, the writer put 
an illustration on the board for the next day. It was a 
drawing of a railroad-crossing signal with ~, tantus and 
tam on it, and a train approaching with the words "A result 
clause is coming" printed on the cars of the train. This 
suggestion was taken from mimeographed sheets put out by y 
the American Classical League Service Bureau. Under the 
illustration, an example in English of a result clause was 
given: "It rained so hard that 1 t flooded our cellar. n 
The morning of the tenth day, before school, many 
of the pupils came in to learn the results of the test they 
had taken the day before. During class perj_od, a pupil from 
another grade took pictures of the class at work. When thes 
were developed, the class ordered prints of the pictures 
they chose. Throughout the study of the unit, occasional 
mention was made to the fact that the pupils' help would be 
appreciated in evaluating and revising the unit, as they 
were the first class to study it; and they were told that 
the pictures were being taken for the paper in which the 
writer was describing the study of the unit. 
Three girls had volunteered to translate paragraph 
y 
E. Ethel Linton, "Teaching Clauses of Result,n 
Mimeograph No. 290 (American Classical League Service Bureau, 
Miami University, uxford, uhio). 2 pp. 
353 in Collar and Daniell's for the class. When they were 
called on for this translation, one girl did her part 
poorly, although she had said she would be ready. In dis-
cussing optional work a couple of days later, the writer 
mentioned the incident without the girl's name, and urged 
the class to follow through on any work undertaken. After 
class that day the girl came up and said, 
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"I know it was me you were speaking about, and I 
don't know why I wasn't ready. I guess I was just too busy.' 
She agreed that she should have been ready and promised 
better performance in the fUture on optional work. 
On the eleventh day, as a little new and inspiring 
material, the teacher called the class's attention to 
Graphic Latin, which had been put in the book trough for 
their use. She mentioned the fact that these charts could 
be obtained for 40 cents each if enough pupils ordered them 
for their O\m use. une boy volunteered to take orders and 
eleven pupils sent for the chart through him. During a 
short pooling-of-experiences period, one boy translated all 
of paragraph 360 from Collar and Daniell's. The class dis-
cussed the translation af purpose clauses as opposed to the 
translation of result clauses. One girl wanted to know if 
she'd get an nAn if she did more optional work. She was 
encouraged to believe that such work would strengthen her 
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understanding of the unit and make such a nark possible. 
However, she was advised to try some oral optional work in 
class, as she was weak in translation. The result-clause 
train had been left on the blackboard for two class periods. 
Two girls who had been absent for most of the study of the 
unit returned to cl a ss and were grateful when they realized 
tha. t 11 make-up work" in La tin merely involved starting where 
they had left off on the unit and going a little faster so 
they would catch up with the class. 
As the writer walked up and down the aisles on the 
twelfth day, helping where help was requested, she found 
one boy copying an English~derivatives exercise from a 
neighbor's paper. She pointed out to him that the exercise 
called for "original" English sentences using the deriva-
tives, and told both borrower and lender of the paper being 
copied that it was all right to consult each other but harm-
ful for one pupil merely to copy another's work. 
One pupil asked whether an indirect ~estion could 
be introduced by "ubi." The answer given was, "Yes, by any 
question word. tt The pupil asked if it could be introduced 
by "-ibi 11 and then realized that that was not a question 
word and withdrew the question. One pupil was doing the 
exercises after Story III incorrectly, using wrong sequence 
of tenses. The writer set her straight by referring her to 
notes after Story II. One boy who was well ahead in his 
work asked if he might look at the school magazine toward 
the end of the period. The writer told him it was all 
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right that day if he needed relaxation but that he shouldn't 
make a habit of it. This was the boy who had shown anxiety 
at the start of the unit as to its practicability, and he 
was a good worker. 
On the thirteenth day, the writer took some time at 
the beginning of the period to explain to the class the 
differences between purpose and result clauses. There were 
several individual questions from pupils including one girl' 
questions as she tried to complete the sequence-of-tenses 
chart without having the patience to study the notes. 
Another girl asked similar questions. Some boys asked 
about the declension of unus socius--should it be declined 
in the plural? and about decem milia passuum-- was passuum 
declinable? 
One slow girl wanted to copy her work over before 
passing it 1n. The writer reminded h~ that the important 
thing was to get the facts in her head--not necessarily to 
achieve neatness on paper. Meeting her in the hall later, 
the writer tried to get her to see the value of picking the 
impo'rtant facts out of a lesson, and warned her against 
getting swamped with detail and missing the important part 
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of each lesson. The child seemed to see this point of view 
but stubbornly lnsisted on her slow way of copying her work. 
A Roman Catholic girl asked if the writer had a 
copy of the Lord's Prayer in Latin. She was told she could 
probably find it in a prayer book. She said she hadn't 
been able to. Another girl said, 11 Yes, you can. It's 
there. I found it." 
The fourteenth day was the last day before the two 
weeks' spring vacation. It would be advisable to teach 
this unit for an unbroken twenty days. However, the class 
taught had been ready for the study of the subjunctive far 
enough befor e their spring vacation to make it inadvisable 
to delay it until after the vacation. The class was a littk· 
slow on this day in quieting down. They were reminded that 
there would be a test on the unit on the Friday of the week 
they returned, and advised not to waste time which should 
be spent on the unit. 
At the beginning of the fifteenth day, the day after 
vacation, the teacher announced that this was the last week 
during which they would study the unit. Two girls had 
noticed that sometimes the dative was used after verbs of 
asking and commanding and sometimes the accusat ive and 
asked about it. They were told that certain verbs took 
certain cases and given examples. 
The sixteenth day, 20 minutes at the end of the class 
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period were taken to answer the class's questions on the 
differences between clauses, and sequenc~'- of tenses. The 
class had not mastered tense sequence and were slow in 
answering practice questions on this material. 
The writer started the class period off on the 
seventeenth day by reminding the class of the need for 
work in order to master necessary information in this unit. 
She mentioned the need for organizing time and work. On 
the front board were the following catch words to help the 
class with the vowels found in the present subjunctive of 
each of the conjugations studied: 
paret 
moneat 
ducat 
capiat 
audiat 
He 
eats 
a 
aiamond 
diamond 
The writer told the class that sometimes associating words 
they already knew with something new would help them learn 
the new material. She did not stress this mnemonic device. 
Also on the board were rules for forming the im-
perfect, perfect, and pluperfect subjunctive: 
Infinitive + 
endings 
Perfect stem • 
eri + 
endings 
(Passive) 
Past participle • 
present subjunctive 
of sum 
Perfect stem + 
isse + 
endings 
(Passive) 
Past participle ... 
imperfect subjunc-
tive of sum 
In a five-minute discussion period, one form of each tense 
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of the subjunctive of the irregular verb ~was also added 
to the board. The class still seemed unsure of the sequence 
of tenses and formation of the subjunctives. 
On the eighteenth day, during the last 15 minutes 
of the period, one pupil went to the board. From dictation 
of classmates, he put one original example of each of ~he 
four kinds of dependent clauses learned about in the unit 
on the board. The test on the unit which had been announced 
for FTiday was postponed until the following Monday to the 
class's evident relief. Having a two weeks' vacation after 
three weeks of the unit, and coming back to only one more 
week of work before the final test had apparently not given 
them time to assimilate the work as they realized they 
should have done. 
On the nineteenth day, the teacher asked the class 
to leave with her, the next time the class met, all exer-
cises done in connection .. with the unit, whether previously 
initialed by her or not. She had questions on the board 
relative to the sequence of tenses. The line between the 
primary and secondary tenses was likened to a barbed wire 
fence and the children were told, during discussion period, 
that under no condition were they to cross that line in 
building sentences with subjunctives in them. 
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Suggested revision of unit assignment and study-and-
activity guide. The following suggestions grew out of 
questions and comments by the pupils as they studied the 
unit and out of the writer's observations during that time . 
Although t he order of the five stories in the unit, 
as presented , is a logical one from the point of view of 
content, the writer would advise reversing the order of the 
last two stories before another teaching of the unit . The 
reason for this is that the pluperfect subjunctive is pre-
sented in Story IV and t he perfect subjunctive in Story v. 
Some of the children, assuming that they would have learned 
the perfect before the pluperfect subjunctive, confused 
these two tenses when they came to the final tes t . 
The words introduced in the unit should be worked 
into t he s t ories more times, and t he irregular verb sum 
should be used several times i n the present and imper fect 
subjunctive in the stories in which these forms are intro-
duced in order to f amiliarize the pupils with the s e forms . 
Although the pupils were marked on the time it took 
them to answer correctly the comprehension questions and 
the exercises at the end of each s tory, it is su~gested, in 
anot her teaching of this unit, that more quizzes be given, 
for an incentive to the pupils as well as for marking pur-
poses. 
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It is suggested that directions preceding the 
written exercises in the study guide be amended to include 
instructions to the pupil to put the exercises in nis 
notebook. 
Several children asked about the imperatives specta 
and age. Story I should have a note at the end stating 
- y 
that specta is a command and giving its translation. The 5/ . 
following note is suggested for Age:-
"Age: Translate freely: 'Listenl' This is the 
present imperative, used in commands, in the second person, 
singular." 
In Story II, change the word order to "ludos (scenes) y . 
scenicos (of a play, in a play)." In line 11, put 
.. 7J 
"(wreaths)" after coronas, as the text in which the pupils 
~ould look this up gives only "crowns" as a translation. 
- §/ 
Also in Story II, anseres illos audiverunt confused 
. 
several pupils who assumed it meant "they heard those geese" 
although this did not fit in with the rest of the sentence. 
It is suggested that illos be changed to barb~. 
y 
35, 1. 18. p. 
£1 55, 1. 12. p. 
6/ ?· 42, 1. 6. 
42. p. 
8/ 
42, 1. 24. p. 
, 
The pupils seemed to think that all first. conju-
gation verbs were regular although t hey had had do before. 
-v 
It is recommended that a note be added for iuverunt advis-
ing them that that and s to are also irregular. 
It is also suggested that there be a note on the 
!9.1 
relative clause qui ceperunt saying: 
"What kind of clause is this?" 
Ceperunt proved a good mental exercise for a few 
as they thought it wasn't a subjunctive form they had 
learned but didn't recognize it as the perfect indicative 
when they saw it after qui, which they inaccurately took 
for the interrogative form. 
Some pupils had a hard time finding indirect ques-
tions after verbs that did not ask questions. The writer !!! 12/ 
sugges t s notes after scivit and narravit--stating that 
they too can take indirect questions, if the questions are 
introduced by question words. 
13/ 
In the exercises after Story IV, exercise 4--
should have added to it: "There is no -perfect passive for 
9/ 
43 , 1 . 4. ~· 
54, 1. 16 .. 
11,. 
56, 1. 1. ~-
p. 56, 1. 6 
~ 14. p. 59, 1. 
----
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venio. Why?" 
Three pupils asked for a break-down of the transla-
. .!!/ 
tion for ~ sextarios glaciei. The writer suggests that 
the translation be amended to the following: "six pints of 
ice cream!' 
Criticism on true and false questions by the pupils 
was not taken too seriously ·by the writer, as the main 
reason she had put those questions in the unit was to help 
motivate the children and also help them translate the 
stories. However, the following sentences under comprehen-
sion questions throughout tne unit assignment might well be 
changed as suggested to avoid any possible argument .about 
the right answer: 
In Story II, page 45, change 9 to "The barbarian 
pulled the senator's beard because he did not like the way 
the senator spoke." 
In Story II, page 45, change 10 to "The senator 
was conquered by the barbarian." 
In Story V, page 64, change 1 to "The four children 
go to a broadcas~." 
In story v, page 64, change 6 to "Eleanor's question 
is hard." 
w 
P• 
In Story V, page 64, change 8 to "He asks 
Margaret to give a complete description of the rhumba." 
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The foll owing sentences, written by pupils in the 
class, might he. included in the English-to-Latin sentences 
in the last lessons: 
Suddenly six men turn and the fourth man asks the 
third man how many men are on the right and how many men 
are on the left and he asks who is best. 
He draws up a battle line so that they may fight 
the bad enemy. 
He knew who had determined to kill Caesar. 
Her hope is so great that she dances. 
The third man asks how many fours are eight. 
Suddenly he turned and asked whether we saw them. 
He asked what hope we had had through life. 
Sometimes children are so bad that they swear. 
They fight so that they will be praised by Caesar 
and his leaders. 
He asked who had come to help. 
He asks whether you will consult him. 
He was so bad that his mother left him near a tree. 
Eight girls ask where you are staying. 
As for optional work, in studying this unit another 
time, teacher and pupils might work out a code whereby a 
letter or abbreviated word would stand for a violation 
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of tense sequence or principle of grammar. By 'jotting 
down letters or abbreviations on his card, the teacher 
could let the pupil know where his weaknesses in optional 
work lay, without having to return nearly-perfect work to 
him, thereby offering a temptation to other pupils to copy. 
More optional related activities were done after the 
early stories than after the l ater ones. Excellent motiva-
tion at the start and the amount of time the pupils felt 
they had for these activities probably account for this 
difference. In all, fifty-fi ve optional related activities 
were handed in by the pupils. The girl, an average pupil, 
who made the greatest gain on the unit did the most option-
al related activities (fourteen). A girl who received 
second highest score on the final test did next most 
(eight). Samples of optional work are given in the 
~ 
appendix. The first sample is by a good pupil, and the 
others by the average pupil mentioned in this paragraph. 
Results of inquiry forms E.!! the unit. The 
answers on the inquiry forms, which the pupils filled in 
in considerable detail, were enlightening. The writer had 
been careful not to praise the unit method or to compare 
it with more traditional methods of study except as was 
necessary in order to explain the unit assignment to the 
!Y p. 112. 
class. The class was overwhelmingly enthusiastic about 
the unit. 
The outstanding answer given by the pupils to the 
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question, 11V1'hat did you like most about the unit method of 
studying?" was that they could do the work at their own 
speed; twenty-one out of the class of thirty-four give 
this as their reason (or one of their reasons) for liking 
the unit. Six said they liked the stories best, and three 
claimed they liked best the explanatiOns accompanying the 
stories. Two said they liked working the unit out by 
themselves; two liked the tests; two liked the possibility 
of no homework, 2.nd ' one claimed he liked nothing best. 
On the negative side, although seventeen claimed 
there was nothing they liked least or disliked about the 
unit, eight pupils said not enough explanations were given. 
Seven said there had not been enough class discussions; 
one disliked having class discussions. Five liked least 
the exercises and. five the translation and looking up of 
words. Two mentioned the true and false questions and two 
claimed they disliked conjugating verbs. 
Twenty-nine preferred the unit method of study to 
that employed by the class previous to the study of this 
unit. Five did not. Comments given by some in amplifica-
tion of this answer follow: 
111 preferred the unit method 100% better." 
"Very much so." 
"Yea, in a 11 re spec t a." 
"Yes, but def 1" 
"Yesl definitely. I hate to use book 'cut and 
dried' exercises." 
"Yes, but not for a whole a chool year." 
"No, I like class work." 
108 
Practically all parts of the unit were mentioned by 
one or more pupils in answer to the question as to what 
parts were especially easy and also in answer to the ques-
tion as to what parts were difficult. However, the two 
parts most commonly mentioned as easy were the study of 
purpose and result clauses and the learning of the actual 
forms of the subjunctive. The part considered most diffi-
cult was the learning of the sequence of tenses. 
Voted most interesting by twenty-nine of the class 
were the stories. Writing out the conjugation of the 
subjunctives of verbs was generally considered most un-
interesting, although ten pupils sai~ nothing was uninter-
esting. 
The various parts of the unit came in for mention 
on the part most useful with the notes and the conjugation 
of verbs in the subjunctive heading the list. Thirteen 
pupils claimed nothing in the unit was useless. Seven 
depreciated the writing out of conjugations. One boy 
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could find no value in the pre-test. 
The writer had put a question on the inquiry forms 
about class discussions to guide her in future presentation 
of this unit assignment. Twenty-one of the class of thirty-
four said they thought there should be more class discus-
sions. Four wanted fewer. Eight said they thought there 
had been just the right number. 
The answers given by the pupils to the last question 
were particularly interesting. Here, they were asked 
what activities they would add to the unit to increase its 
value for ninth-grade pupils. Following is a list of the 
answers given to this question with the number of pupils 
giving each answer: 
More composition-- 3 
Make each pupil recite-- 2 
More explanation of sequence of tenses--2 
More optional activities-- 2 
More words in the vocabularies-- 2 
Require translation of part of the stories-- 2 
More emphasis on the vocabularies-- 2 
Introduce English sentences using the subjunctive 
with explanation of the sequence of tenses-- 1 
Require homework-- 1 
More explanation of the subjunctive-- 1 
More on the subjunctive in Story 1-- 1 
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Give examples of the subjunctive in everyday talk-- 1 
More imagination exercises, 11 making up stuff"-- 1 
Underline the subjunctives in Story I-- 1 
More derivative study-- 1 
More review sentences including all subjunctives 
learned-- 1 
APPENDIX 
(Copy of original Latin composition) 
PUGNA DE ROMA 
Liberi bene agebant. Pars una de Romulo et 
Remo erat. Romulus et Remus fratres erant. Romulus 
rex primus Romae erat. Fratres duo de Roma pugnabant. 
Pugnabant ut viderent qui Romam regeret. 
(Uncorrected copy of 
Story I: optional activity 2) 
1. Elementis Proelium Regamus--Let us win the 
battle with elements. 
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2. Cedat Fortuna Peritis--May fortune give way to 
the skill~d. 
3. Fortuna sit vobis saepe--May good fortune 
always be yours. 
(Copy of 
Story I: optional activity 6) 
from Kipling's "Recessional" 
Lord God of Hosts be with us yet. 
Lest we forget - lest we forget. 
Lady of the Lake 
I wish I were as I have been 
A SUBJUNCTIVE MOOD .. Test after Story II. 1 
Part I, 
Directions: In egch group below select the English word or phrase 
which most nearly corresDonds in me a ning to the Latin word at the 
head of the group, and put the number of this English word or 
]_hrase inyp~_]?~~ptheses at t he ~~£ht. 
dexter quattuor 
1(1) leader 2(1) centurion 
1(?) skillful 2(2) four 
_ 1{3) right 2(3} fourth 
1(4) officer 2(4) fountain 
_ 1L5) second ... . .... 1( 2(5Lwaj;_er .•...... ?_l __ j __ 
constituo a dextra 
3(i) stand together 4(1) on the right 
3(2) adopt 4(2) from the second 
3(3) plan 4(3) in time 
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3(4) say 4(4} skillfully 
~( 5) deter.~~pe . . . • . . • 3 ( _ ) 4 ( 5}__b_y_ th~-~~-~de:t.L_._ . _. __ • _4j ___ ..L._ 
t~s a~ 
5(1) trees 6{1} a go 
5(2} thre~ 6(2} age 
5(~) very 6(3) dr'g 
5(4} often 6(4) 2gent 
5(5} soon, ..• , .. .. • ... . ~J } 6(5) ~ot •. _._ .!....._!_.:.._ _• __ _ ~- - · ·_6_(_ _ _)_ tanfus-- · · -· - - - - · - - .,-·--- --·· ···-~sTnl.sfei~- -- ·· · · 
7(1) so great 8(1} simple 
7(2) aunt 8(2} right 
7(3) hill 8(3) symbol 
7(4) mole 8(4) weird 
7 ( 5) so man..1....-.L_.!_• • • • 7_(_~ _ __ 8j_Q} .. J:.~.f.1..:_. _  L __ • ___ ! __ _: ____ •_ _  • _. __ 8j __ __ j_ 
memoria iuvo · 
9(1) memorial 10(1) use 
9(2) forgetfulness 10(2) help 
9(3) fable 10(3) useful 
9(4} hold in memory 10(4} swim 
9 ( 5) memory. • . , • , • 9 ( 10 ( 5) ~der...!~ • • . . . . .10 ( __  ) _ 
UilUs-- ~-- -- ·- ----- t1mor 
11(1) animal 12(1} fear 
11(2} state 12(2) I e m fe ared 
11(3) union 12(3) tree 
11( 4 } one 12(4) timber 
_J]. ( 5)_uni ted, - -·-·--~-·-· _ !l-_li_) _1~ (Jll__~.::"rt~~e ~-· _! __ ._, _!_l_B j __ )_ 
octo memor1a ten~re 
13 ( 1) two 14 ( 1) rnemory 
13(2} night 14(2) memorial 
13 ( 3) danger 14 ( 3) hc:;ve e monument 
13(4) eighth 14 (4) re~ember 
13 (J2.) ~ i gh_ t ~ . • • . • ._1~')j __ j ___ . _ljj_5j_ f'_o_r._~e:.t ---~- ..!.-:_ •. ~- .• _. . .• J-_4:_L_J 
duo 
15(1) due.l 
15(2) twelve 
15(3) soon 
15(4) lead 
15(5) two , ....... 15( --==..:::......:.....::;...!.__..:..;~ -- --- - Part II, ·------- ·---- · - -------------
Dir$ctions: After each of the English sentences which foll ow is 
an incompiete Latin translation, which can be completed correctly 
by inserting in the blank(---} one of the five words or phrases 
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listed below it. Choose the word or phra s e which y ou think be s t . 
and put its number in the parenthes es at the ·right-hand edge of 
the page. 
1. We celebrate April 
on our friends. 
Kalendas Apriles 
1 ( 1) pare.re 
1(2) pararemus 
.. 
Fools' Day so that we may prepare jokes 
celebram~s ut l udos in am~cos nostros(---). 
1(3) paramus 
1(4) paremus 
1(5) parabimus,, .•.•• 1( ) 
2. He looks at the building in order to see an e~traordinary sight . 
Aedificium spe ctat ut conspectum extraordinarium(---). 
2 ( l) vid!jre 2 ( 3) videt . 
2(2) vid~bit 2(4) vid~ret 
2(5) videat •••...•• 2( 
3, We hurried so that we should not be late, 
Properavimus ne tardae(---), 
3(1) simus 
3 ( 2) eramus 
3 ( ") ) . e s s emus 
?;(4) esse 
3(5) fuimus • . . . . . . . ~ ( 
4. I hurried so that I should 
Properavi ne tardus(---), 
4(1) venire 
not come late. 
4(3) 
4( 4) 
4( 5) 
veni 
veniebam 4(2) veniam 
5~ The children ar e rea ding the 
good marks, 
Liberi libros legunt ut 
5(1) accipiunt 
books 
venirem. • . . , • . , 4( 
s o tha t they will receive 
bonas notas(---) ·. 
5(3) a ccipient 
5(4) acciperent 5(2) acoipiant 
6. The children remember 
5 ( 5) o. cceperunt . • • . • • 5 ( ) 
their spee ches lest they act their parts 
badly._ 
Liberi 
6 ( l) 
6 ( 2) 
sermones in memoria 
agant 
agent 
tenent 
6(3) 
6 ( 4) 
6 ( 5) 
ne partes suos male(-~~). 
agunt 
agerent 
agere ••.••.• , • 6( 
7. They practice to be actors. 
Se exercent ut actores(---). 
7 (l) sunt 
7(2) erunt 
8. They have gome to 
Ad murum i verunt 
8(1) iaoiant 
8 ( 2} i e ce runt 
7(13) essent 
7 (4) esse 
7(5) sint • , •••..• , ?( 
the wall to t hr ow j avelins on the enemy. 
ut in hastes pila (---), 
8(3) i a cerent 
8( 4 ) i Ac i ent 
8 (5) ia oere · 
9, Ca esar led out his nrmy to bes:tege t he t01fffi-. 
10. 
Caesar exercitum eduxit ut oppidum(---). 
9(1) obsideat 9(3) obside bat 
g ( 2) obsidere 9 (.4) obs ideret 
9(5) obsederit. · , ••.•• 9 ( 
They are quiet so that they will not be heard by the ensmy. 
Tacent n~ ~ hostibus(---). 
10(1) audirent ur 10(3) audia.ntur 
10(2) auditi erunt 10(4) audientur 
10(5) auditi sint .•• , •.. 10( 
.. ' .. 
A 
11. 
12. 
13. 
14. 
16. 
....... --
~ .. ; 
The mes~engers have come to announce the victory. 
Nuntii venerunt ut victoriam (---). 
11(1) nuntiant 11(3) nuntiabunt 
11(2) nuntient · 11(4) nuntiare 
They were righting 
in peace. 
11(5) nuntiarent ••••• 
bitterly so that the king might rule 
Acriter pugnabant 
12(1) :regat 
12(2) reget 
ut rex in pace (---). 
The hope of victory urged on 
Spes (---) milites nostros 
13(1) victoriRe 
13 { 2) victorffs 
12(3) regere 
12(4) rexit 12(5)regeret • 
our soldiers. 
incitavit. 
13 (3) victoria 
13(4) victoriam 
13(5) victorias •••.•• 
They fought so that they would be victors. 
(---) victores essent, pugnabant. 
14(1) Ne 14(3) Quod 
14(2) Ut 14(4) Id_ 
14(5) Qui •••.•••.• 
He worked for a long time because of his love of money. 
Diu amore (---) laborabat. 
15(1) pecunHi 
3 
• 11( 
• 12( 
• 13( 
• 14( 
15 ( 2) pecuniam l5(?i) pecuniis 15(4) pecuniae 
15(5) pecunias .••... ,15( 
Will you tell us better stories so that we shall not remember 
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) 
) 
the poorer ones? Nohisne meliores fabulas narrabisJ.--- \ ..Peiores 
16 ( 1) ut non . . .• memoria teneamus? 
16(2) n~ 16(4) ut 
16(3) id 16(5) q_uod ••••••••• 16( ) 
-~ " ,. 
..... -._ 
B Page ~ ~·r 
listed below it. Choose the word or phra se which you think best 
and put its number in the parentheses at the right-hand edge of 
the page. 
1. He comes to advise the old men. 
Venit ut senes (---). 
1 ( 1) moneret 
1(2) moneat 
1(3) monet 
1(4) monebit 
1(5) monere •••• 
2. They shouted so that the man would not be heard. 
Clamaverunt ne vir (---). 
2{1) auditus erit 
2 {2) audlretur 
2{3) audiebatur 
?.{4) aud_ietur 
• . • • 1 ( 
2(5) e.ucliatur ••. .••.• 2( ) 
3. 'VIe tell him about the robbers lest he lead the men out now. EI de furibus narramus ne-virO's nunc (---). 
3(1) educeret 3(3) eaucatur 
3{2) educeretur 3(4) educat 
4. They have prepared 
se Paraverunt ut 
4ll) facerent 
4(2) faciant 
3{5) educit •.••••.• 3( 
to make a jouTney to Rome. 
iter Romam (.~--) . 
4(3) facere 
4{4) facitint 
4(5) facient ••••••• 4( ) 
5. They hurl down javelins so that we shall not come into the town. 
Fila deiciunt ne in oppidum (---). 
5(1) venfremus 5{3) veniemus 
5(2) veniamus 5(4) venfmus 
e. She helps the children so 
Liberos iuvat ut (---). 
6(1) narantur 
5 ( 5) veniebamus • • • • • • 5 ( 
that they will be prepared. 
6(2) parabuntur 
8(3) 
8(4) 
6 { 5} • • • • Q ( 
7. You were silent so that you would 
par~rentur 
parent 
narentur • 
not be tired. 
Tacebas ne defessa (---). 
7(1) esse 
7(2) esses 
7(:3) sis 
?(4) fueris 
7(5) eris ••••••..• 7( 
8. The soldiers fight bravely to capture the tovrn. 
Ut oppidum (---), milites fortiter pugnant~ 
8(1) capiunt 8(3) capere 
8(?.) caperent 8(4) capient 
9. They work hard so that 
~criter laborant ut 
9(1) sunt 
8(5) oapiant .•..•... 8( 
they_may be famous. 
clari (---). 
9(3) sint 
10. 
9(2) erunt 
The children shouted 
Liberi cla.mBverunt 
10(1) terreant 
10(2) terrere 
9(4) essent 
9 ( 5) fuer in t • • • . • . . • 9 { 
to frighten the dogs. 
ut canes (---) • 
19(3) terrerent 
10(4) terrent 
10(5) terruerunt •••.•• 10( 
) 
) 
) 
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(COPY OF ANSWERS GIVEN BY PUPIL 16 ON INQUIRY FORM) 
Evaluation of the Unit on the Subjunctive Mood 
Your frank answers to the questions on this Sheet will help 
the teacher evaluate the unit which you have just been 
studying. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
What did you like most about the unit method of study-
ing? 
You could go at your own speed and the explanations 
were clearer than the book's explanations and 
working together. 
, ; 
Vfuat did you like least about this method? 
Working alone. I like to figure things out with 
somebody else;. 
What did you dislike about it? 
Nothing in particular. I prefer it to book work. 
Do you prefer the unit method of study to the method 
we had used in class prior to the study of this unit? 
Yesl definitely. I hate to use book "cut and 
dried" exercises. 
What parts of the unit on the subjunctive were es-
pecially easy? 
The first 3 chapters. The fourth and fifth got 
complicated. 
What parts of the unit did you consider difficult? 
Story V and tenses of indirect questions. 
What did you find interesting? 
The stories about kids in the clas.s and the way the 
new forms were presented. Book sentences for trans-
lating are dull when they have no connection what-
ever to the sentence before it. 
What was uninteresting? 
The written exercises where you had to conjugate 
4 or 5 verbs in various tenses. 
1J!Jhat suggestions or activities did you consider useful? 
The ones where you had to make up your own sentences 
and where you had to pick out phrases from the story. 
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10. \~at did you consider useless, or a waste of time? 
I know it's far from useless but 1 dislike writing 
out verb forms. 
11. Would you have preferred more or fewer class discus-
sions during the study of the unit? 
Neither. I like discussions only when I'm mixed 
up and that seemed to be about just when . they were 
given. But I hate review. 
12. (Optional) \~at activities would you add to the unit 
on the subjunctive to increase its value for ninth-
grade pupils? 
More work that required imagination and thinking 
on your own, such as making up stuff. 
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(COPY OF ANSWERS GIVEN BY PUPIL 29 ON INQUIRY FORM) 
Evaluation of the Unit on the Subjunctive Mood 
Your frank answers to the questions on this sheet will help 
the t eacher evaluate ~~e unit which you have just been 
studying. 
1. What did you like most about the unit method of study-
ing? 
It let you work at your own speed, and one who is 
let go at his own speed learns more than one Who 
is forced along. 
2. What did you like least about this method? 
The seeming lack of much about indirect questions, 
which were not cleared up in my mind until class 
discussion. 
3. What did you dislike about it? 
I wish the numbers declension had been learned 
before the story. I did not like that too much. 
4. Do you prefer the unit method of study to the method 
we had used in class prior to the study of this unit? 
Yes, in all respects. 
5. ~~at parts of the unit on the subjunctive were es-
pecially easy? 
I thought everything was easy and explained in full 
except indirect questions. Especially easy were 
purpose and result clauses, and objective genitive. 
6. What parts of the unit did you consider difficult? 
Indirect questions, and declension of numbers. I 
think vocabs were not emphasized enough. 
7. What did you find interesting? 
The last three stories. 
a. ~~at was uninteresting? 
Kalendae Apriles, and Ludi Scenici, especially 
Kalendae Apriles. 
9. What suggestions or activities did you consider useful? 
Optionals, where ablatives were kept to the fore, 
and paragraphs were done. 
10. What did you consider useless, or a waste of time? 
Nothing. However, I think the objective genitive 
was overemphasized. Everywhere I went I heard 
"objective genitive, objective genitive" when in 
reality it was very easy. 
11. Would you have preferred more or fewer class discus-
sions during the study of the unit? 
One every day for fifteen minutes, in which all 
would be made to take part. 
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12. (Optional) What activities would you add to the unit on 
the subjunctive to increase its value for ninth-grade 
pupils? 
Latin into English translation. This would be 
exceedingly difficult, so I would put only one or 
two sentences in, more emphasis on vocabs, and 
much less on objective genitive. I think each pupil 
should be given 4 days a lesson, required to do 
optionals, including one English to Latin paragraph 
translation. 
{CUPY OF A.NSV'JERS GIVEN BY PUPIL 26 ON INQUIRY FORM) 
Evaluation of the Unit on the Subjunctive Mood 
Your frank answers to the questions on this sheet will 
help the teacher evaluate the unit which you have just 
been studying. 
1. What did you like most about the unit method of 
studying? 
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It was very compact and explained better than the 
book did. 
2. What did you like least a bout this method? 
3. What did you dislike about it? 
4. Do you prefer the unit method of study to th e method 
we had used in class prior to the study of this unit? 
Yes. 
5. Vfuat parts of the unit on the subjunctive were es-
pecially easy? 
The purpose and result clauses. 
6. What parts of the unit did you consider difficult? 
Indirect questions. 
7. vVhat did you find interesting? 
The notes after each story. 
8. What was uninteresting! 
Writing the four conjugations 
9. Vfuat suggestions or activities did you consider useful? 
The true and false questions and vocabularies and 
also having the conjugations written out. 
10. What did you consider us eless, or a waste of time? 
11. Would you have preferred more or fewer class discus-
sions during the study of the unit? 
I think a few more would have helped. 
12. (Optional) V'lhat activities would you add to the unit 
on the subjunctive to increase its value for ninth-
grade pupils? 
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(COPY uF ANSVffiRS GIVEN BY PUPIL 6 ON INQUIRY FORM) 
Evaluation of the Unit on the ~ubjunctive Mood 
Your frank answers to the questions on this sheet will 
help the teacher evaluate the unit which you have just been 
studying. 
1. What did you like most about the unit method of study-
ing? 
That we could work at our own speed. I liked the 
two same tests at beginning and end. You can tell 
how much you have learned. 
2. What did you like least about this method? 
No certain part. 
3. ~~at did you dislike about it? 
I didn't. 
4. Do you prefer the unit method of study to the method 
we had used in class prior to the study of this unit? 
Yes! 
5. ~Vhat parts of the unit on the sUbjunctive were es-
pecially easy? · · 
The different clauses and how to f orm the verbs. 
6. Vfuat parts of the unit did you consider difficult? 
The part on sequence of the different tenses. 
7. ~~at did you find interesting? 
The different stories you made up. The method 
of teaching. 
8. What was uninteresting? · 
No certain thing. 
9. vVhat suggestions or activities did you consider useful? 
The chart we made on sequence of tenses. 
10. What did you consider useless, or a wa ste of time? 
Conjugating a verb in so many forms in each story. 
11. Would you have preferred more or fewer class discus-
sions during tl~e study of the unit? 
More. It depends on the individual. 
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12. (Optional) vVhat activities would you add to the unit 
on the subjunctive to increase its value for ninth-
grade pupils? 
More oral recitation. 
